[bookmark: _Toc84334888]English | Year 7/8
1.1 Culture and multiculturalism
____________________________________________________________________________________________________
Focus 1: Dignity of difference

Lesson overview
This lesson examines the ethical challenges of bystander behaviour and the importance of speaking out against injustice. Through analysis of texts such as “First They Came” and a broadcast by Rabbi Jonathan Sacks, students explore the impact of silence and the moral responsibility to confront racism. The unit concludes with students creating persuasive broadcasts that promote action, encouraging empathy, critical thinking and responsible citizenship.
[bookmark: _Hlk216338430]Cultural safety considerations
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.









Curriculum content
	Year 7
	Year 8

	Literacy: Analysing, interpreting, and evaluating

	Analyse the ways in which language features shape meaning and vary according to purpose and audience WA7ELYA1
Use comprehension strategies, such as visualising, predicting, connecting, summarising, monitoring, questioning and inferring, to analyse and summarise information and ideas when listening, reading and viewing WA7ELYA3
	Analyse and evaluate the ways that language features vary according to the purpose and audience of the text, and the ways that sources and quotations are used in a text WA8ELYA1
Use comprehension strategies, such as visualising, predicting, connecting, summarising, monitoring, questioning and inferring, to interpret and evaluate ideas when listening, reading and viewing WA8ELYA3

	Literature: Examining literature

	Identify and explain how literary devices create layers of meaning in texts, including poetry WA7ELIEX2
	Analyse how language features, such as sentence patterns create tone, and literary devices, such as imagery create meaning and effect WA8ELIEX2

	Literature: Creating literature

	Create and edit literary texts that experiment with language features and literary devices encountered in texts WA7ELICR1
	Create and edit literary texts that experiment with language features and literary devices for particular purposes and effects WA8ELICR1



Learning intention
Students are learning about bystander behaviour and further developing their empathy and moral responsibility in the context of injustice and racism.

Success criteria  
Students will: 
· identify the message about bystander behaviour presented in the poem “First They Came”
· explain ideas presented in a spoken word broadcast by Rabbi Sacks about the actions people can take when witnessing racism
· identify and record the persuasive techniques used in Rabbi Sacks’ spoken word broadcast
· write and deliver a recorded broadcast that persuades others to intervene when they witness injustice.

Key terminology 
· Bystander - someone who is present at an event or situation but does not take part or get involved, especially when their action or inaction could influence what happens.
· Injustice - the lack of fairness or the act of treating people in an unfair or unequal way.
· Moral perspective - a personal perspective or position regarding what is right or wrong.

Suggested discussion 
· [bookmark: _Hlk190687550]Why do you think some people choose to intervene when they see something wrong, while others stay silent or walk away?
· [bookmark: _Int_tD2WfmMe]What are some possible consequences (for both individuals and for society) when people remain silent instead of speaking out against injustice?
· [bookmark: _Int_yh5XqOBv]Why do you think people have a moral duty to intervene when they see injustice, even if it's risky or uncomfortable?
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Activity 1: Introduction to consequences of silence
This is a front-loading activity designed to engage students with the concepts they will be exploring over the lesson sequence. 

	Resources required:
· Appendix Resource #1 Moral Dilemma
· Appendix Resource #2 Moral Dilemma TEACHER COPY.



1. Introduce the concept of ‘moral responsibility’ and through a think-pair-share, ask students to discuss if people should help others, even if they don’t know them.

2. Provide students with Resource #1 and work through the first scenario together.
· Encourage students to offer possible outcomes for each scenario and demonstrate how they may record their response on the sheet
· Instruct students to complete the remaining 3 activities in small groups or pairs. 

3. Use Resource #2 to discuss student responses. 
· [bookmark: _Int_xGKvI8Nj]Explain that it can be complex and difficult to confront injustice, however choosing silence can have consequences for others, ourselves and, sometimes, society.


Activity 2: Creating questions and considering injustice 
This activity explores a poem about moral responsibility and the consequences of inaction.

	Resources required:
· Student access to the poem First They Came by Pastor Martin Niemöller 
· Appendix Resource #3 Poem update scaffold.



1. Place students into small groups and provide access to First They Came by Pastor Martin Niemöller . 
· Read the poem aloud to class. Do not offer major insights to the poem’s meaning at this stage.
· The only context that should be given is that the poem was written after WWII.
· Note: teachers do not need to define groups mentioned in detail, students should recognise these are minority groups targeted because of their differences.

2. Instruct students to work in their groups to answer the following questions:
· What do communists/socialists/trade unionists/Jews have in common within the context of this poem? 
· What do you think was happening/happened to these groups of people?
· Why do you think the speaker of the poem remained silent?
· What happened to the speaker of the poem?

3. Facilitate a class discussion to share answers.
· Direct the discussion to conclude that the groups listed in the poem were all victims of persecution. The speaker of the poem does not speak out because he does not belong to those groups. Ultimately, his silence means that he has no one to defend him when he himself is targeted. The poem is a call to speak out against injustice early and stand up for others before it is too late.

4. Use Resource #3 to guide students to consider other groups in society who they believe are victims of persecution and how they could apply to the groups within the poem. 
· Examples could include: refugees, LGBTQ communities, indigenous peoples, religious minorities etc.

5. Regroup and ask groups to share updated versions of the poem. Once examples are shared and discussed, ask the students to consider why they have been asked to do this activity today.
· Direct classroom discussion to conclude that contemporising the poem makes it relevant and encourages empathy for those who are ‘different’ from us who may be unfairly experiencing injustice in society right now.

6. Ask students to write a reflective response, using the prompts:
· What message do you think Niemöller wants us to take from this poem? 
· [bookmark: _Int_tuPQTvZz]Why is it important to speak out when we see injustice, even if it doesn’t affect us directly?


Activity 3: Dignity of difference
Listen to Rabbi Sacks’ broadcast and use it as inspiration for a persuasive speech.

	Resources required:
· Student access to Rabbi Sacks’ biography and broadcast (shared or individual)
· Appendix Resource #4 Rabbi Sacks Transcript 
· Appendix Resource #5 Persuasive Language
· Appendix Resource #6 Persuasive Language TEACHER COPY.



1. Recap some of the ideas discussed in previous activity (e.g. the dangers of remaining silent, being a bystander often makes one complicit in injustice, moral action can often be difficult and therefore takes courage).

2. Introduce students to Rabbi Lord Jonathan Sacks, one of the most famous Jewish voices of the 21st century by showing his biography and images on the board. He was renowned for his academic and philosophical exploration of ethics and faith, as well as social responsibility and understanding across communities.

3. Play Rabbi Sacks’ BBC broadcast from 2019 - Choose not to be a bystander but to confront racism head on. 

4. After listening, ask students to contribute to classroom discussion of the following questions:
· What story did Rabbi Sacks share?
· Who is the hero of his story? 
· Why does Rabbi Sacks admire her?
· What does he think about racism today?
· What does he want listeners to do after hearing the broadcast?

5. Distribute Resource #4 and Resource #5 and support students to identify persuasive language techniques used that make the speech effective.
· Resource #6 is a teacher copy.

6. Debrief student responses to check for understanding.


Activity 4: Speaking out - creating and recording a persuasive broadcast
	Resources required:
· Student access to news reports (online or printed)
· Appendix Resource #5 Persuasive Language
· Appendix Resource #7 Drafting Editing Scaffold
· Recording equipment.



1. Provide students with Resource #7 and inform them they are going to create their own ‘broadcast’ just like Rabbi. They need to:
· Choose one article below and draft a 2 minute persuasive speech that celebrates bystanders who have confronted racism and encourages listeners to do the same.
1. Racist rant on Sydney train, passenger defends Muslim woman from tirade - ABC News
2. Bystanders shut down woman during racist rant in Melbourne | NT News
3. Passengers unite against racist train rant | SBS News.
· It must contain a minimum of 5 persuasive language techniques (Resource #5)
· The recording should be effectively paced and clearly delivered with good enunciation and expression.

2. Once drafted and (peer) edited, students should begin the recording process using their devices or classroom equipment. 

Reflection 
· After listening to Rabbi Sacks, how do his ideas about being a bystander connect to the ideas in Niemöller's poem?
· Explain why it is difficult to speak out against injustice, even when we know it is the right thing to do.
· How can poetry and speeches inspire people to take moral action in their communities?








Resource #1 Moral Dilemma 
	ACTIONS & CONSEQUENCES
[bookmark: _Int_ebUKQag1]Bystander behaviour, moral responsibility and the consequences of silence


	Honesty and integrity

	Example 1
	You see another student steal a classmate’s phone. 

	Do you…
	…report it? 
	…ignore it?
	…confront them?

	Possible outcome?
	






	
	

	Helping others

	Example 2
	You notice someone being bullied or excluded.

	Do you…
	…intervene?
	…tell a teacher?
	…walk away?

	Possible outcome?
	






	
	

	Friendship and loyalty

	Example 3
	You see a friend cheating on a test.

	Do you…
	…report it?
	…confront them?
	…stay silent?

	
	






	
	

	Use of social media

	Example 4
	You see a hurtful or false comment about someone online.

	Do you…
	…ignore it? 
	…join in? 
	…speak up?

	
	






	
	





Resource #2 Moral Dilemma TEACHER COPY
	Actions and Consequences
[bookmark: _Int_3Ktz22Z2]Bystander behaviour, moral responsibility and the consequences of silence


	Honesty and integrity

	Example 1
	You see another student steal a classmate’s phone. 

	Do you…
	…report it? 
	…ignore it?
	…confront them?

	Possible outcome?
	The phone is returned to its owner.
The thief faces consequences which may lead to a change in behaviour.

	[bookmark: _Int_DNmIGMks]May lead to guilt and possible exposure of your inaction later on.
The thief may repeat their behaviour or target others.
All students may be affected with stringent rules applied to phone usage at school.
	The thief may admit to the act and return the phone, resolving the issue promptly.
It could lead to conflict between you and the thief or some retaliation.
It shows you stand up for what’s right. 

	Helping others

	Example 2
	You notice someone being bullied or excluded.

	Do you…
	…intervene?
	…tell a teacher?
	…walk away?

	Possible outcome?
	Intervening may stop harm but can risk social backlash
	You may feel relieved/supported by adults. May stop further harm and result in greater consequence for bullies but can also risk social backlash. Some anti bullying measures may be put in place at the school.

	[bookmark: _Int_VCQrHbNc]Allows injustice and possibly harm to continue and/or escalate.

	Friendship and loyalty

	Example 3
	You see a friend cheating on a test.

	Do you…
	…report it?
	…confront them?
	…stay silent?

	
	Reporting may hurt the friendship but uphold fairness. May lead to increased vigilance against cheating by teachers.
	Your friend may express remorse and stops wrongdoing. Friendship may be strengthened. Or they may be embarrassed and resentful, creating conflict within the friendship.

	Staying silent may feel like complicity. May lead to anger and resentment towards friend. 

	Use of social media	

	Example 4
	You see a hurtful or false comment about someone online.

	Do you…
	…ignore it? 
	…join in? 
	…speak up?

	
	May allow harm to continue and/or escalate
	Spreads negativity which will have an impact on the person commented on. Makes you complicit and open to consequences of online bullying.

	Promotes kindness and upholds morality.





Resource #3 Poem update scaffold 
	First they came for the
 
	

	And I did not speak out 


	Because I was not a 

	



	Then they came for the

	

	And I did not speak out


	Because I was not a

	



	Then they came for the

	

	And I did not speak out


	Because I was not a

	



	Then they came for the

	

	And I did not speak out


	Because I was not a

	



	Then they came for me


	And there was no one left 


	To speak out for me














Resource #4 Rabbi Sacks Transcript
	‘Choose not to be a bystander but to confront racism head on’
· Rabbi Jonathan Sacks
BBC broadcast, November 2019

	
A few days ago, two Jewish children were sitting with their parents in a train on the London Underground when a man came up to them and for almost twenty minutes harangued them with antisemitic abuse. Someone intervened but was threatened with violence. Then a young woman confronted the man and calmly told him what he was doing was wrong. This distracted him and saved the day. It was a heroic act. The hero was a young Muslim woman wearing a hijab. Her name was Asma Shuweikh.

[bookmark: _Int_CPYK0PMS]She herself has known what it’s like to be abused. Muslims suffer from this as much as Jews. But instead of allowing that to intimidate her, she used it to identify with the Jewish family. That is what the Book of Exodus means when it says, “Do not oppress a stranger for you know what it feels like to be a stranger.” Use your pain to sensitise you to the pain of others.

[bookmark: _Int_pzjDmz4r][bookmark: _Int_xCdXZ1Vw]That we in Britain should still be talking about antisemitism, Islamophobia, or racism at all, is deeply shocking. But it reminds us of the distance between public utterances of politicians and the reality, and it’s been like that for a very long time.

Thomas Jefferson - who drafted the line in the American Declaration of Independence, “We hold these truths to be self-evident that all men are created equal” - was a slave owner. A century after the French revolution, with its commitment to liberty equality and fraternity, France at the time of the Dreyfus trial had become a world leader in antisemitism. The Germany of Goethe, Schiller, Beethoven, and Kant, that gave us some of the finest expressions of universal humanity, later became the birthplace of the most murderous racism Europe has ever known. Racism has returned to Europe, and to Britain. Are we, and the politicians who represent us, doing enough to stop it?

[bookmark: _Int_56YjqBWP]We still have to fight for the truth that every group should feel safe; and that our differences, not just our similarities, are what make us human. The Bible taught this in its opening chapter by saying that every human being is in the image and likeness of God. Meaning that one who is not in my image – whose colour, culture or creed is not mine – is nonetheless in God’s image.

Asma Shuweikh, the lady in the train, who later said, “I wouldn’t hesitate to do it again,” chose not to be a bystander but to confront racism head on. Her quiet courage should be a model for us all.





Resource #5 Persuasive Language 
	Analysing Rabbi Sacks’ “Choose not to be a bystander” BBC broadcast


	Persuasive technique

	Example
	Purpose 

	Anecdote
	
	

	Emotive language
	
	

	Evidence
	
	

	Rhetorical questions
	
	

	Inclusive language
	
	

	Alliteration
	
	

	Call to action
	
	

	Repetition
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Resource #6 Persuasive Language TEACHER COPY
	Analysing Rabbi Sacks’ “Choose not to be a bystander” BBC broadcast


	Persuasive technique

	Example
	Purpose 

	Anecdote
	Opening story of incident on the train. 
	Emotional engagement.
Build empathy with real-world example.


	Emotive language
	“Heroic act”
“Deeply shocking”
“Quiet courage”

	Creates strong feelings in audience of empathy, outrage, and hope.
Helps audience feel inspired and connected to his message.
 

	Evidence
	Historical/religious references & quotes

References to:
Jefferson/slavery
France/antisemitism
Germany/racism

	Adds authority, connects to morality.


Shows racism is a widespread issue. Highlights hypocrisy of the past. Challenges the progress we have made.
 

	Rhetorical questions
	“Are we…doing enough to stop it?”

	Directly addresses listener and encourages personal reflection.

	Inclusive language
	“We,” “us,” “our”

	Fosters unity and collective responsibility. 
 

	Alliteration
	“Colour, culture or creed”

	Delivers message in an engaging manner. 
Emphasises universality of human experience.


	Call to action
	“Her quiet courage should be a model for us all” 

	Motivates listeners to interject when they are confronted with racist tirades just as Asma did.


	Repetition
	“racism” – 4x times
	Reinforces central focus of the speech.




[image: C:\Users\e4115445\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Internal M1 Footer.png][image: C:\Users\e4115445\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Internal M1 Footer.png]D25/1050236	4	13/10/2025
Resource #7 Drafting Editing Scaffold 
	Persuasive Speech Writing 
In the style of, ‘Confronting Racism Head On’ by Rabbi Sacks


	Step 1: Understanding Rabbi Sacks’ Style

Before you begin, read or listen to Rabbi Sacks’ “Confronting Racism Head On.” Notice how he:
· Opens with a personal or historical reference
· Names the issue clearly
· Uses moral reasoning and inclusive language
· References history, religion, or shared values
· Ends with a hopeful and powerful call to action


	Step 2: Choose Your Topic

What injustice or issue will you confront in your speech?
(Examples: bullying, discrimination, violence, online hate, etc.)


	My topic:




	Step 3: Opening – Personal or Historical Reference

Begin with a short personal story, historical event, or powerful quote to engage your audience.
Example from Rabbi Sacks:
“A few days ago, two Jewish children were sitting with their parents…”


	My opening:







	Step 4: Name the Issue Clearly

State the problem directly and explain why it matters.
Example:
“That we in Britain should still be talking about antisemitism, Islamophobia, or racism at all, is deeply shocking”


	My statement of the issue:






	Step 5: Moral Reasoning & Inclusive Language

Explain why this issue is wrong, using moral or ethical reasoning. Use “we,” “us,” and “our” to include your audience.
Example:
“We still have to fight for the truth that every group should feel safe; and that our differences, not just our similarities, are what make us human.”


	My moral reasoning:






	Step 6: Reference to History, Religion, or Shared Values

Strengthen your argument by referring to a lesson from history, a religious teaching, or a shared value.
Example:
“That is what the Book of Exodus means when it says…”


	My reference:





	Step 7: Call to Action

End with a hopeful, powerful message that urges your audience to act.
Example:
“We must fight prejudice wherever we find it, and we must drive it out of our world.”


	My call to action:





	Step 8: Draft Your Speech

Now, use your answers above to write a short persuasive speech (about 250–350 words) in the style of Rabbi Sacks.


	











	Step 9: Peer Review

Swap your speech with a partner. Use this checklist to give feedback:

	· Does the speech open with a real incident or anecdote?

	· Is the issue clearly named and explained?

	· Is moral reasoning used with inclusive language?

	· Is there a reference to history, faith, or shared values?

	· Is there a clear and powerful call to action, in Rabbi Sacks’ style?

	· Does it contain 5x different persuasive language techniques?
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