[bookmark: _Toc84334888]English | Year 9/10
1.1 Culture and multiculturalism
____________________________________________________________________________________________________
Focus 2: Expressing beliefs through poetic metaphor
Lesson overview
This lesson sequence introduces students to the power of metaphor in understanding complex ideas about certainty, doubt, and multicultural harmony. Through close analysis of Yehuda Amichai’s poem “The Place Where We Are Right,” students examine how extended metaphors can explore open and closed mindsets. Students will create their own metaphorical poems, reflect on personal belief systems, and explore how open and closed mindsets can impact social cohesion. The unit encourages empathy, critical literacy, and self-reflection, empowering students to express inclusive values through poetic and figurative language.
[bookmark: _Hlk190687550]Teaching note
These activities are designed to take place over 2-4 lessons. Teachers may choose to condense or expand the activities, dependent on student needs and time constraints.
Cultural safety considerations
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.
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Curriculum content
	Year 9
	Year 10

	Literature: Examining literature

	[bookmark: _Int_KZI4KNQu]Analyse the effect of text structures, language features and literary devices, such as extended metaphor, metonymy, allegory, symbolism and intertextual references WA9ELIEX2
	[bookmark: _Int_jCzzIHhW]Analyse how text structure, language features, literary devices and intertextual connections shape interpretations of texts WA10ELIEX1


	[bookmark: _Int_ISaVgPa3]Literacy: Analysing, interpreting and evaluating

	Analyse and evaluate how language features are used to represent a perspective of an issue, event, situation, individual or group WA9ELYA1
	[bookmark: _Int_MtbkXFfX]Analyse and evaluate how language features are used to implicitly or explicitly represent values, beliefs and attitudes WA10ELYA1

	Literature: Creating literature
Create and edit literary texts, which may be hybrid, that experiment with text structures, language features and literary devices for purposes and audiences WA9ELICR1
	Literacy: Creating texts
[bookmark: _Int_xn8ypRQL][bookmark: _Int_I9lMRZ4y]Plan, create, edit and publish written and multimodal texts, organising, expanding and developing ideas through experimenting with text structures, language features, literary devices and multimodal features for specific purposes and audiences in ways that may be imaginative, reflective, informative, persuasive, analytical and/or critical WA10ELYC1



Learning intention
Students will learn about the power of the extended metaphor to influence those with closed mindsets and challenge biased or discriminatory beliefs that can lead to racism.
Success criteria  
Students will: 
· explain the main anti-racism message of Amichai’s poem
· use a single extended metaphor in an original poem inspired by Amichai to challenge prejudice and stereotypes 
· sort belief statements into ‘open’ or ‘closed’, identifying where closed beliefs may reflect bias or discriminatory thinking
· explain their own beliefs, where they originate, and how they may change over time
· create a metaphor or simile that incorporates a belief statement, showing understanding of the belief and the figurative language technique (metaphor/simile)
· discuss how open and closed belief statements influence respect, inclusion and harmony in a community.

Key terminology 
· Binary opposition - 2 opposite ideas or concepts that are linked together for contrast.
· Certainty - being sure or confident that something is true.
· Doubt - feeling unsure or uncertain about something.
· Metaphor - a type of figurative language used to describe a person or object through an implicit comparison to something with similar characteristics (e.g. ‘The dress is a dream’).
· Openness - willingness to listen to new ideas, accept different perspectives, and be honest.
· Righteousness - acting in a morally right, just, or virtuous way.
· Simile - a device comparing two things that are not alike. Similes use ‘like’, ‘as’ or ‘than’ to make the comparison (e.g. ‘The cake was as light as air’).


Suggested discussion
· [bookmark: _Int_oZlaA219]How can having an open mind help us better understand people from different cultural backgrounds?
· What are some ‘closed’ beliefs about culture that might prevent growth or harmony in a multicultural community?
· How can metaphors and poetry help us express and appreciate multicultural experiences and perspectives?


Activity 1: Exploring certainty
Examining righteousness and the possibility of multiple truths.
Teachers should revise the cultural safety considerations on page 1 before commencing classroom discussion and consider their classroom context.

1. Prompt students to think about situations why people from different cultures, families or beliefs both feel justified in their views.

2. Ask students:
· what does it mean to be right?
· what are some of the emotions that come with feeling ‘certain’ or ‘right’ about a topic? 
· can we ever be 100% right all the time?
· Teachers guide students to articulate emotions such as confidence, satisfaction, pride, anger and outrage when they are challenged. Invite students to consider whether certainty has ever made them less willing to listen or empathise with someone else.
· [bookmark: _Int_asMS49VB][bookmark: _Hlk190682143]Encourage students to share anecdotes of times where they felt certain they were right, where their ‘righteousness’ turned out to be correct or incorrect.



Activity 2: The Place Where We Are Right
Analysing how metaphor and language reveal the value of doubt and openness.
	Resources required:
· Student access to The Place Where We Are Right, a poem by Yehuda Amichai and Stephen Mitchell
· Appendix Resource #1 Openness and righteousness template (optional)
· Appendix Resource #2 Openness and righteousness TEACHER COPY.



1. Display The Place Where We Are Right, or provide students with an individual copy.

2. Read the poem to students and gauge their initial reaction. Linking to the discussion from Activity 1, ask students if they can explain the message of the poem.
· Explain that the poem shows how growth and understanding arise from embracing doubt and love, while stubbornness and inflexibility often stems from certainty. 

3. Direct students to consider how the author of the poem conveys this message, and which figurative language technique is used (answer: metaphor).

4. Provide students with Resource #1 and direct them to find phrases in the poem that show the idea of ‘certainty’ (righteousness) and those that show ‘doubt’ (openness, questioning), adding them to the corresponding terms. Resource #2 is a teacher copy.

5. Facilitate a class discussion about the metaphorical meaning of the following words: 
· yard - closed off, boundaries, deters entry
· [bookmark: _Int_V7kSDWg3]earth/soil - hard and trampled, rigid and barren; needs to be churned up to create new growth, to be fertile
· [bookmark: _Int_NiqjdEAC]whispers - voices of minorities and marginalised people; listening to new ideas and perspectives. 

6. Instruct students to create a list of binary oppositions, using language from the poem first (words in bold in Resource #2).
· Ask students to populate the list with more examples of binary oppositions for this context.
· Binaries are suggested in italic. 
· If students are struggling to articulate these, teachers may wish to provide the words on one side of Resource #2 and ask students to write their binary counterparts.

7. Direct students to review their list and ask:
· What do these binary oppositions suggest about righteousness? Answers may include:
· righteousness can make people rigid and closed off
· [bookmark: _Int_GHklw35A]no new ideas or understanding can flourish where people are always certain they are right. It can also lead to exclusion and prejudice.
· What do they suggest about openness?
· Openness, doubt and love can open people up to the possibility of growth, change, understanding and harmony.

8. Check students have a clear understanding of the poem’s ideas and use of metaphor. Direct them to write a short paragraph response in their workbook forum to the following question: 
· What is the main message of Yehuda Amichai’s poem and how is it conveyed?
· Check responses for understanding, appropriate structure and clarity of expression.


Activity 3: Amichai inspired poetry creation
Crafting metaphorical poems 

	Resources required
· Student access to The Place Where We Are Right, a poem by Yehuda Amichai and Stephen Mitchell
· Appendix Resource #3 Alternative poems TEACHER COPY.



1. Explain that students will create their own version of Amichai’s poem which include:
· a singular extended metaphor throughout (like the yard/soil in Amichai’s)
· the same structure as the original (4 stanzas, 3 lines each)
· Stanza 1 – introduce the metaphor and its limitation 
Begins with the line “From the ____ (*where we are certain) *optional”
· Stanza 2 – describe the limitation further
Repeats the first line of Stanza 1 again
· Stanza 3 – introduce ‘doubt and love’ as transformative
First line must be “But doubts and love”
· [bookmark: _Int_klQfF0Hm]Stanza 4 – offer a new version of the metaphor and sense of hope
Their poem must also promote the same idea as the original poem – harmony through openness. 

Note: Teachers should frame the recognition of these key elements of the poem within a class discussion, questioning students and refining responses rather than dictating to them.


2. Provide students with access to The Place Where We Are Right as a guide to create a new poem using a different metaphor as a class.
· Resource #3 is a resource for teachers with 3 different versions of the poem with alternative metaphors and a guided script for one of the metaphors to help students recognise and co-create each poetic element.
· Teachers may choose to use these examples to help scaffold student understanding.

3. Invite students to brainstorm other examples of potential extended metaphors they could use to create their own poem.
· Suggestions may include garden, bridge, table, instrument, candle, stage, music/song, lamp, window, path, map, clock, canvas, tunnel, volcano, wound, nature etc
· [bookmark: _Int_1agiMDVI]Note: this activity requires drafting, experimenting and revising to craft their own version of the poem. Encourage students to work together and share ideas throughout the drafting process.

Activity 4: Examining belief statements 
Recognising openness and righteousness in assertions of belief.

	Resources required
· Appendix Resource #4 Belief statements.



1. With the message of Yehuda Amichai’s poem in mind, provide students with Resource #4 and ask them to sort each statement into ‘closed’ or ‘open’ categories. 
· Remind students that the aim is not to agree or disagree with the statements but to recognise whether these statements are displaying the openness and ‘doubt’ that is promoted in Amichai’s poem.
· After students have responded to all statements, ask:
· if it was difficult to question their own beliefs. 
· how could this questioning help in resolving disagreements at school or in the community?

2. Asks students to select 2 belief statements that stood out to them, or that they connected with and instruct students to ‘transform’ these statements, by rewriting the beliefs as a metaphor (or simile) that expresses deeper meaning. For example:
· ‘I believe classroom discussions should encourage students to share their cultural backgrounds’
· Metaphor – Encouraging students to share their cultural backgrounds in classroom discussions is planting seeds in a garden – each story grows into something unique and beautiful.
· Simile – Inviting students to share their cultural backgrounds is like opening windows in a stuffy room, letting in fresh air and new perspectives.
· ‘I believe it's ok to ignore or dismiss cultural holidays or celebrations that aren’t my own.’
· [bookmark: _Int_YPuSqgCi]Metaphor – Ignoring cultural holidays that aren’t my own is building a wall between myself and the world outside.
· [bookmark: _Int_N49CVgwo]Simile – Dismissing cultural holidays that aren’t my own is like turning down the volume on a symphony and missing half the music.
· Allow time for refinement of their creative interpretations. Standout examples could be displayed in the classroom.

Reflection 
· Return to the discussion questions to reflect on all activities. 
Resource #1 Openness and righteousness template

	Righteousness
	Openness

	
	



Resource #2 Openness and righteousness TEACHER COPY

Note: Bolded words are from the poem, italicised words are binaries.

	Righteousness
	Openness

	“Nothing will grow”
“Hard and trampled like a yard”
	“Doubts and love dig up the world”
“Whispers can be heard”

	
	

	Barren
Silence
Hate
Hard
Bury
Ignored
	Growth
Whispers
Love
Soft
Dig/plough
Heard

	
	

	Assumptions
Exclusion
Uniformity
Segregation
Prejudice
Alienation
Discrimination
Marginalisation
Closed-mindedness
Divided
Separation
Intolerance
Oppression
	Understanding
Inclusion
Diversity
Integration
Acceptance
Belonging
Equality
Representation
Openness
Shared
Interconnectedness
Respect
Empowerment




Resource #3 Alternative poems TEACHER COPY

	Example 1: Ship
	Example 2: Book
	Example 3: Locked door

	From the deck where we are certain 
no new winds will blow
in the dawn

The deck where we are certain
is still and silent
like a sunken anchor

But doubts and love 
unfurl the sails
like a breeze, a tide

And the anchor lifts from the sand  
where the moored 
ship once slept
	From the book that stays closed
no stories will unfold
into the light

The book that stays closed
is blank and wordless
like night

But doubts and love 
turn the cover 
and cause a spark 

The silent book will awaken
its pages glowing 
chasing shadows from darkness
	From behind the locked door
no footsteps will enter
in the morning

The place with the locked door
is cold and voiceless
like stone

But doubts and love
turn the key
like a hand, a hope

And sunlight will fall in the space
where the closed 
door once stood.



The script demonstrates how to provide help for students to recognise and co-create each poetic element with a locked door as the metaphor, following the structure and message of the original poem of 4 stanzas, each with 3 lines (Example 3: Locked door)

	Example 3: Locked door – guided script

	Stanza 1: Introduce the metaphor and its limitation
· First, we need a line that introduces our metaphor - the locked door, and its sense of certainty or limitation. The original poem has “From the ____ where we are certain…”.
How can we start?
· Can anyone help finish the sentence to show certainty or limitation? What doesn’t happen behind a locked door?
· Guide responses such as: “no footsteps will enter,” “nothing comes in.” 

	Stanza 2: Describe the limitation further
· The second stanza starts with the same first line: “The place with the locked door”. Let’s describe what it’s like in this place. How does it feel? What does it remind us of?
· Encourage students with prompts: Is it warm or cold? Is it silent or noisy? What emotion do you feel?
· Accept responses like: “The place with the locked door is cold and voiceless like stone.”

	Stanza 3: Introduce ‘doubt and love’ as transformative
· Just like in the original, our third stanza starts with “But doubts and love…”
What might doubt and love do to a locked door? Think of gentle, hopeful images.
For example, “turn the key,” “soften the lock,” “find a way inside…” What do you suggest?
· Take suggestions and then add a simile. What do doubts and love feel like here?
· For example, “like a hand opening the door.”

	Stanza 4: Offer a new version and a sense of hope
· The last stanza shows how the metaphor is transformed by hope, for example, sunlight and opening up. 
· What happens when the door is no longer locked? What new thing appears?
· For example, “sunlight will fall in the space where the closed door once stood.”
· Invite students to try phrases, encourage ideas about light, warmth, voices, possibilities.






Resource #4 Belief statements
For each statement, tick whether you think it is closed (C) or open (O). 
	Belief statements
	C
	O

	I believe it’s okay to mock or criticise foods, clothing, or customs that are unfamiliar.
	
	

	I believe providing information and services in multiple languages is important to help everyone feel included.
	
	

	I believe there’s no point listening to someone if their English isn’t perfect.
	
	

	I believe all people from a certain culture behave the same way.
	
	

	I believe including Aboriginal and Torres Strait Islander perspectives in the curriculum shows respect and a willingness to learn from First Nations peoples.
	
	

	I believe it’s acceptable to make jokes or negative comments about someone’s accent, religion, or traditions.
	
	

	I believe schools and workplaces should accommodate religious or cultural needs, such as prayer times, dietary requirements, or traditional dress.
	
	

	I believe we shouldn’t change how we do things when someone suggests a new idea from their culture.
	
	

	I believe classroom discussions should encourage students to share their cultural backgrounds and viewpoints, and teachers should model open-mindedness and curiosity.
	
	

	I believe negative media stereotypes about a particular group are true.
	
	

	I believe the importance of Aboriginal and Torres Strait Islander histories, languages, and cultures can be ignored or dismissed.
	
	

	I believe my culture’s way of doing things is the only right way.
	
	

	I believe it’s better to avoid conversations or friendships with people from different backgrounds.
	
	

	I believe hosting community events for Lunar New Year, Diwali, NAIDOC Week, Harmony Day, and Ramadan encourages everyone to participate and learn about different traditions.
	
	

	I believe it’s okay to ignore or dismiss cultural holidays or celebrations that aren’t my own.
	
	

	I believe racism isn’t a problem anymore and everyone is treated the same now.
	
	

	I believe it’s important to speak out or intervene when I witness racism or exclusion, to show solidarity and support for those targeted.
	
	

	I believe a person’s abilities or interests can be assumed based on their background.
	
	

	I believe everyone should just speak English here.
	
	

	I believe there’s no need to ask questions or show interest in learning about other cultures.
	
	



1. What is one belief statement you agree with? 

	[bookmark: _Hlk216626490]



2. Why do you feel this way, where did this belief come from? 

	



3. Why might others have a different perspective? 

	



4. How might your belief change if you learned something new?
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