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1.4 Australians from Culturally and Linguistically Diverse (CaLD) backgrounds 
____________________________________________________________________________________________________
Focus 8: Voices between worlds

Lesson overview
In this lesson, students will explore cultural and linguistic diversity in Australian society by examining autobiographical texts from teenagers of diverse backgrounds. They will analyse how authors use language and structural features to express identity, belonging, and the complexities of living between cultures. Using these insights, students will plan and draft their own reflective, Heywire-inspired narrative adopting the perspective of someone who is culturally and linguistically diverse. 
[bookmark: _Hlk190687550]Teaching note
These activities are designed to take place over approximately two lessons (not inclusive of the narrative drafting process). Teachers may choose to condense or expand the activities, dependent on time constraints.

Cultural safety considerations 
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them. 
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.
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Teaching note: Judiciously select activities that are appropriate to the context of your students and school. 
A World of Difference: a toolkit for teaching the principles of multiculturalism in Western Australia [ENG2 v2]
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Curriculum content 
	Year 9
	Year 10

	Literacy: Analysing, interpreting and evaluating
Analyse and evaluate how language features are used to represent a perspective of an issue, event, situation, individual or group
WA9ELYA1

	Literature: Creating literature
Create and edit literary texts with a sustained ‘voice,’ selecting and adapting text structures, literary devices, and language, auditory and visual features for purposes and audiences
WA10ELICR1




Learning intention
Students are learning about cultural and linguistic diversity in Australian society. They will use these insights to craft a Heywire-inspired reflective text that authentically explores identity, belonging and language in the Australian context.

Success criteria  
Students will: 
· identify examples of language techniques and apply the structure of autobiographical writing to explore representations of cultural identity and belonging by authors who are culturally and linguistically diverse
· plan, draft and edit an autobiographical text that explores identity, belonging and the challenges and/or strengths of living with more than one language or culture.

Key terminology 
· Culturally and linguistically diverse (CaLD) - applies to groups and individuals who differ according to religion, language, and ethnicity, and whose ancestry is other than Aboriginal or Torres Strait Islander, Anglo-Saxon or Anglo-Celtic.  
· Voice - is the distinct personality of the speaker or speakers in a text, such as the voice of a narrator, the voices of various characters, a voice over in a documentary, the persona in a poem and the voice of an author. Texts often contain ‘multiple voices’. Voice is created through the way the speaker/s use and mix language features, text structures and literary devices).

Suggested discussion
· How do you think language can influence the way we see ourselves and others?
· What challenges might someone face who speaks a different language at home than at school? Conversely, what advantages might they have?
· Why is it important to share stories about our backgrounds, languages and experiences?
· How can imagining life as a character who speaks different languages help you better understand and appreciate the experience of Australians who are culturally and linguistically diverse?







Activity 1: Discovering our diverse identities 
Mapping our cultural and linguistic diversity

	Resources required:
· Access to poll template (to be reviewed before the lesson) (optional)
· Student access to respond to the poll (optional).



1. Before the lesson commences, choose an online polling platform and create a set of scale or multiple-choice questions corresponding to each statement below. 
· Explain to students that you’ll be exploring the diverse identities in the classroom using an anonymous poll. Emphasise that honesty is valued and that answers will remain private.
· Read each statement aloud as students respond individually on their devices.
· A template has been created with the following statements:
· I speak a language other than English at home
· I have celebrated a cultural or religious festival that is not widely observed in Australia
· I have family members who were born in another country
· I know the traditional custodians of the land where I live or go to school
· I have eaten food from a culture different to my own in the past month
· I have friends from a variety of cultural or linguistic backgrounds
· I have learned about or participated in Aboriginal or Torres Strait Islander cultural practices or history at school
· I have experienced or witnessed discrimination or exclusion based on culture, language, or appearance
· I feel proud of my cultural heritage or family traditions, whatever they may be.
· Alternative: exercise professional judgment and conduct the survey through a class discussion or a show of hands. The findings can be recorded collectively on the whiteboard. When using this approach, it is important to remain mindful of the cultural safety considerations outlined on page 1.

2. Once completed, display the poll results. As a class, observe and discuss the diversity patterns emerging in the data. Highlight the variety of experiences and perspectives represented. Invite volunteers to share their thoughts or stories about specific statements if they wish but make it clear that sharing is optional.
· Conclude the activity by emphasising how the responses demonstrate the cultural and linguistic diversity within the classroom, or lack of, if the case may be. Inform students that, in these lessons, they will be looking at autobiographical texts written by teenagers which reflect upon their own cultural and linguistic diversity.

Activity 2: Real voices, real stories
Exploring identity and linguistic difference in Heywire’s personal narratives

	Resources required:
· Student access to ABC’s Heywire, Shayan’s story and Alanah’s story.
· Appendix Resource #1 Heywire story structure TEACHER COPY
· Appendix Resource #2 Heywire structural guide.



1. Explain to students that, given the diversity and different backgrounds of the members of the classroom they will have a different ‘voice’ when it comes to their personal writing style.
· Explain that in an English context, ‘voice’ means the unique style and attitude that comes through in their words. It is the way a writer’s personality and point-of-view shape their writing to make it distinct from others.

2. Explain to students they will be examining examples of Australian teenage ‘voices’ from diverse backgrounds. 
· Introduce students to ABC’s Heywire competition (teachers can show the homepage to students to illustrate). 
· Explain that Heywire provides a forum for teenagers in rural, regional and remote Australia to communicate their experiences in a storytelling format. These stories are reflective, and often about identity, challenges and growing up.

3. Organise students into small reading groups (3-4 students) and read the first article aloud Shayan’s story, I call Australia home now, but I feel lucky that I've held onto my culture - ABC Heywire.
· Instruct students to listen carefully, paying particular attention to the author’s voice.
· Before leading any commentary on Shayan’s experiences, ask groups to select 3 words to describe how Shayan’s voice sounds. Is he calm? Is he angry? Does he seem worried? Confident? Students should suggest words for Shayan such as: proud, warm, vulnerable, hopeful, authentic, and reflective.
· Provide students with access to Shayan’s story (online or printed). 
· Allow time for students to annotate the article and identify 3 pieces of evidence to support the 3 descriptors of voice they selected (noting words/phrases, language features and/or structural features). 
· Once completed, ask groups to report back to the class their best descriptor and example.
· Resource #2 is a teacher copy. 

4. Provide students with access to Alanah’s story and ask student groups to repeat the same process in step 3: Finding my strength in culture, and knowing it isn't something I have, but something I am - ABC Heywire.

5. Ask the class to consolidate a list of essential ‘ingredients’ needed to create a Heywire-style text with a sustained voice. Give a few minutes to compile a list and select groups to report back. As identified in Resource #1, suggestions could include:
· use first person POV consistently
· state the feelings and inner thoughts of the author
· use sensory details (smell/taste/feel/see/hear)
· contrast/juxtapose 2 cultures
· maintain tone (i.e. pride in heritage, reflective, hopeful).

6. Display the 9 structural points that apply to each Heywire story (Resource #2).
· Ask one half of the groups in the classroom to examine Shayan’s story and the other half to examine Alanah’s story. 
· Using highlighters/coloured pens, instruct groups to identify and annotate each section into the 9 structural points listed on the board. 
· Resource #1 is a teacher copy.



Activity 3: Constructing a story with personal voice
Transitioning to students’ own writing

	Resources required:
· Student access to Resource #3 Atticus Finch quote and character profile 
· Student access to devices 
· Appendix Resource #4 Draft planning guide.



1. Inform students they will use their knowledge of voice and structure in the Heywire entries to write their own version of a Heywire story. They may choose one of 2 pathways:
· Option A (empathy exercise): Write from the perspective of a fictional young man of Vietnamese heritage living in Merredin.
· Option B (personal voice): Write a Heywire-style article exploring their own lived experiences of cultural and linguistic diversity (drawing inspiration from their own background, family traditions, community, or identity).

2. Display and discuss the Atticus Finch quote (Resource #3). 
· “You never really understand a person until you consider things from his point of view — until you climb into his skin and walk around in it.”
· Discuss empathy: imagining others’ perspectives and acknowledging our own.

3. For Option A, ask students to ‘walk around in the skin’ of an Australian-born young man of Vietnamese heritage living in the country WA town of Merredin. Display the profile provided in Resource #3 and discuss with students. Walk students through this fictional profile.
· Before moving into the drafting/planning stage, students will conduct some quick individual research to help them embody M’s point of view and experiences. They will need to research the following:
· Ha Long
· Merredin
· Vietnamese word for grandmother
· Vietnamese food
· One or two examples of confusing Australian idioms.
· For Option B provide students with some ‘personal research’ prompts, such as; 
· What words/phrases from your home language have special meaning?
· What food, place, or tradition expresses your cultural background?
· How do you live in ‘two worlds’?
· How might others understand you better if they ‘walked around in your shoes’?
· What message do you want to promote about cultural and linguistic diversity? 

4. Once their contextual research has been completed, students should use the planning scaffold worksheet ,Resource #4, to begin drafting their Heywire stories. This worksheet includes the nine structural points needed as well as prompter questions to assist students for both Option A and B.

5. Students should expand on their ideas to complete a 400–500 word Heywire-inspired story.
· Offer formative feedback and encouragement as students are drafting.
· Once students have written their first draft and completed a self-read, guide them to deepen their story by asking;
· Have I used first person POV consistently?
· Do I state the feelings and inner thoughts?
· Have I used sensory details (smell/taste/feel/see/hear)?
· Do I contrast/juxtapose two cultures?
· Do I maintain tone (i.e. pride in heritage, reflective, hopeful)?
· Optional: Targeted peer feedback may be valuable before final submission. Have peers look for replication of Heywire’s structure and language features in each other’s drafts using Resource #4 to assist feedback discussions.

Reflection 
· Did you find any connections between your own experiences and those shared in the Heywire entries?
· What strengths did you notice in Heywire teens who live between different languages and cultures? 
· How can understanding other people’s cultural and linguistic experiences help build a more inclusive community?
· How might you use what you have learned today in your everyday life or future writing?

Resource #1 Heywire story structure TEACHER COPY

	Feature
	Shayan’s story
	Alanah’s story

	First person POV
	Use of “I” and “my” and “we” makes the storytelling direct and personal.
	Using “I,” “my,” and makes the voice personal and heartfelt.

	Sensory imagery
	Descriptions of sound and sight (“Thirty kids screaming and laughing,” “mountains surrounding Tehran”) bring memories alive. This sensory detail creates a vivid, inviting atmosphere that feels warm and personal.
	Concrete descriptions of cultural experiences (Dreamtime stories, dot painting, weaving, eating kangaroo) ground the voice in real, personal moments.

	Contrast/comparison
	Juxtaposing life in Iran and Australia, and Persian and English, highlights the complexity of Shayan’s identity and experience, enriching the voice with a reflective and self-aware tone.
	Phrases highlighting discrimination (“You don’t look Aboriginal”) versus empowerment through culture reveal the tension she often grapples with.

	Direct emotional statements
	Plain statements like “It felt lonely at times” and “I started getting excited…” reveal his feelings. This openness builds a voice that is emotionally engaged and authentic.
	Words and phrases like “cut deep,” “took a toll on my confidence,” and “the more I learn…the stronger I am” openly express vulnerability but also her strength and resilience.

	Rhetorical questions
	Posing questions (“How will I make friends?”) shares Shayan’s doubts and anxieties, inviting empathy and emphasising the voice’s vulnerability.
	

	Other
	Direct affirmations - “I love modern history,” “I feel lucky that I’ve held onto my culture,” and “I won’t forget my first language” express confidence and pride in identity.
	Quotes from elders: Including powerful spoken words from elders lends authority to her voice and emphasises the strength and pride she associates with her heritage.

	Reflective conclusion
	Shayan emphasises future commitment (“I’m going to keep expressing myself in Persian”) which suggests enduring hope.
	







	Structural point
	Shayan's story
	Alanah’s story

	1. Signature moment or sensory memory
	“Growing up in Iran, we used to play soccer in the street. After school, every day. Thirty kids screaming and laughing, one soccer ball.”
	“I vividly remember the day I discovered the power [my culture] held. Our Ngarrindjeri elders came to my school and spent the day teaching our whole year level about our culture.”
“As I sat and listened to Dreamtime stories, tried dot painting, weaving, and eating kangaroo for the first time, it felt like something had been unlocked in me.”

	2. Culture at home / early life
	“We’d run back and forth in front of our houses, with the mountains surrounding Tehran in the distance.”
	“When I was younger, I didn't really get to experience my culture or understand it...”
“I rushed home to ask my dad more. He shared what he knew with me and encouraged me to talk with my Aunty Shirley.”

	3. Contrast with new community 
	“When we came to Australia, there was no soccer on the road after school. The streets were quiet and empty. The landscape was flat. It felt weird.”
	“As years went on, I got the privilege to represent my culture, doing Welcome to country’s with my cousins, Niki and Georgia.”
“I felt proud — these weren't just sentences, they were a part of me.”

	4. Challenges of belonging / language barrier
	“When we moved from Iran to Wagga Wagga five years ago, it was difficult to make conversations and talk the way I used to—so freely and easily in Persian, without needing to concentrate too much and be anxious. English isn’t my first language, and not knowing it created uncertainties in my mind...”
	“But as I started to show more of my connection to culture, I also discovered how easily people discriminate and jump to conclusions about Indigenous culture.”

	5. Support and growth
	“But my parents inspired me to focus on the opportunities that life in Australia held, rather than dwelling on the hard things. I was playing in a soccer league and my teammates turned into friends.”
	“But I kept talking with my elders and they helped me remember why I was doing the welcomes and what it meant to be a part of the Ngarrindjeri culture.”

	6. Connection to cultural identity
	“I stay in touch with friends and family in Iran regularly. And when I get home from school, I only speak Persian with my parents. As we talk, there’s a flow to the language that is hard to describe.”
	Inspiring elder’s advice: “White people want you to feel ashamed of your culture… We don't want them to have any more power over our people; we need you to be strong and believe in your culture.”

	7. Living in two Worlds
	“It feels different when I’m speaking English to a friend; not only because it’s a different language but because it’s two different cultures and worlds. I live in both.”
	"You guys are our future generation and you're going to be teaching your little ones one day.”

	8. Celebrating and holding onto heritage
	“I call Australia home now. But I feel lucky that I’ve held onto my culture... I’m going to keep expressing myself in Persian—it’s part of me.”
	“The more I learn and share about my culture, the stronger I am and the less I care about what other people think.

	9. Reflection and message
	“I think those from different backgrounds, especially in rural areas, should keep learning and not forget their first language... post-migration people tend to let this valuable asset slip away... I won’t forget my first language.”

	“Now, when I do a welcome, I feel strong when I remember I'm not just me, I have this culture and Identity behind me, I'm part of something bigger.”
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Resource #2 Heywire structural guide

	Heywire structure 

	1. Signature moment or sensory memory

	2. Culture at home/early life

	3. Contrast with new community

	4. Challenges of belonging/language barriers

	5. Support and growth

	6. Connection to cultural identity

	7. Living in two worlds

	8. Celebrating and holding on to heritage

	9. Reflection and message
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Resource #3 Atticus Finch quote and character profile
	

“You never really understand a person until you consider things from his point of view - until you climb into his skin and walk around in it.”
Atticus Finch - To Kill a Mockingbird 
(Harper Lee, 1960) 




‘M’ character profile
	
Character profile:
· M is a 16-year-old Australian-born young man of Vietnamese heritage (Ha Long).
· He lives in a small town called Merredin, Western Australia.
· Vietnamese is spoken at home with family members, while English is the main language at school and in the community.
· M enjoys cooking Vietnamese food with his Nan (grandparent) but sometimes struggles with switching between Vietnamese and English, especially with idioms and slang.
· He sometimes feels caught between two languages and identities, finding it hard to express everything fully in either.
· M experiences moments where language feels both a bridge and a barrier to belonging.





Resource #4 Draft planning guide

	Structural Point
	Guiding Questions
	IDEAS

	1. Signature moment or sensory memory
	What sensory or vivid memory opens the story?
	

	2. Culture at home / early life
	What personal or cultural background shaped M/you?
	

	3. Contrast with new community 
	How does you/M’s current context differ?
	

	4. Challenges of belonging / language barrier
	What difficulties do you/ M face?
	

	5. Support and growth
	Who or what helps you/M overcome challenges?
	

	6. Connection to cultural identity
	How do you/M connect with his/her culture or self?
	

	7. Living in two Worlds
	How do you/M balance different identities?
	

	8. Celebrating and holding onto heritage
	How do you/M celebrate and embrace his background?
	

	9. Reflection and message
	What insight or advice do you/M want to share?
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