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1.5 Diaspora and third culture generations: Culture and multiculturalism 
____________________________________________________________________________________________________
Focus 10:  Cultural fusion - diaspora and third culture generations
Lesson overview
This lesson sequence supports students to examine slam poetry and the way it gives voice to the identity and experiences of young people who have grown up in Australian diaspora communities. Students will analyse a range of poems for the way that language is used to express complex experiences and evoke emotional responses in readers/listeners. They will then experiment with literary features they have encountered to create their own spoken-word poem. 

Teaching note
The activities are intended to take place over multiple lessons. Teachers may expand or condense the activities within the sequence according to the needs of their students and time constraints.
Cultural safety considerations
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.	
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Curriculum content 
	Year 9
	Year 10

	Literature: Literature and contexts

	Analyse the representations of people and places in literary texts drawn from historical, social and cultural contexts by Aboriginal and Torres Strait Islander, wide-ranging Australian and world authors and creators WA9ELICO1
	Analyse representations of individuals, groups and places and evaluate how they relate to contexts in literary texts by Aboriginal and Torres Strait Islander, wide-ranging Australian and world authors and creators WA10ELICO1

	Literature: Examining Literature

	Analyse texts and evaluate the aesthetic qualities and appeal of an author’s and creator’s literary style WA9ELIEX1
	Compare and evaluate how ‘voice’ as a literary device is used in different types of texts, such as poetry, novels and film, to evoke emotional responses WA10ELIEX2

	Literature: Creating Literature

	Create and edit literary texts, which may be hybrid, that experiment with text structures, language features and literary devices for purposes and audiences WA9ELICR1
	Create and edit literary texts with a sustained ‘voice,’ selecting and adapting text structures, literary devices, and language, auditory and visual features for purposes and audiences
WA10ELICR1



Learning intention
Students are learning to analyse literary texts by third culture generation authors to develop an understanding of the experiences of young Australians of growing up in diaspora communities.

Success criteria  
Students will: 
· identify ideas about identity communicated in the poetry of Australians who have grown up in diaspora communities
· [bookmark: _Int_iu4IpKEE]analyse the language patterns in a poem and explain key ideas, quotes and images that capture the experience of growing up as a third culture kid
· use the poems as inspiration to create their own slam poem.

Key terminology 
· Diaspora - a scattered population with a shared origin in a smaller geographic area.
· Third culture generations - people whose families have lived away from their ancestral culture for multiple generations, blending multiple cultural identities.
· Tone – the mood and feeling created by the text; for example, through the use of language features.
· Voice – the distinct personality of the speaker or speakers in a text, such as the voice of a narrator, the voices of various characters, a voice over in a documentary, the persona in a poem and the voice of an author. Texts often contain multiple voices. Voice is created through the way the speaker/s use and mix language features, text structures and literary devices.
· Vulnerable groups - individuals or groups pushed to the edges of society and denied full access to resources, rights, or opportunities.

Activity 1: Voices from the margins
In the activities that follow students will be introduced to slam poetry and the role of Bankstown Poetry Slam in giving a platform to diverse voices from multicultural Australia. They will learn about Sara Mansour, a cofounder of the Bankstown Slam, and will explore the ideas presented in one of her poems, as well as those of other young Australians. 

Sara’s poem A story for every place was originally performed for stage and has subsequently been produced as a video that was Shortlisted for the 12th International Video Poetry Festival 2025 in Greece.

	Resources required: 
· Student access to devices
· Appendix Resource #1 Comparing 3 poets
· Appendix Resource #2 Placemat



1. Ask students to write down and/or share what they know about slam poetry and slam poets.

2. Collect responses and extend student understanding of the form and features of slam poetry:
· intended for performance of 2-3 minutes
· words and performance created for audience engagement
· often communicating personal stories or beliefs 
· [bookmark: _Int_zzAB0NKS]strong sense of voice 
· poetic images - concrete description, metaphor, similes, personification
· [bookmark: _Int_FqNNWjIU]rhythm, meter, rhyme, alliteration and word play.

3. Introduce Sara Mansour and Bankstown poetry slam. Show the project information on Sara Mansour’s nomination for the 2024 Australian of the Year Awards and ask students:
· what can you learn about Sara from the picture and information provided?
· what does it mean to be vulnerable or marginalised? Who may be considered the vulnerable individuals or groups in Australian society? 
· who do you expect will be performing at the Bankstown Poetry Slam events?

4. [bookmark: _Int_NlGz6koO]In pairs, direct students to the SBS interactive How Multicultural is your suburb? and ask them to locate and record information about the cultural, linguistic and religious diversity of Bankstown and surrounding suburbs in Western Sydney.  
Alternative – complete this as a teacher guided activity.
Once students have finished research, share findings and guide a discussion on how Bankstown’s community, history, and diversity might influence the voices and stories shared there.

5. Provide students with Resource #1. Prior to showing each performance, introduce the poets and ask students to make predictions about the poems about their titles (to activate prior knowledge):
· Poem: A Story for Every Place, by Sara Mansour.
· Sara Mansour was born in Bankstown Sydney. She is an Australian lawyer, writer, poet, and founder/artistic director of the Bankstown Poetry Slam.
· What does the word "place" mean to you? Is it just a physical space, or can it also hold memories, feelings, and stories?
· The title is A Story for Every Place. What do you think that means? What kinds of stories might be hidden in the places we see every day?
· Poem: An Apology, by Joanna Yang.
· Joanna Yang was and born in Naarm/Melbourne and is now based in Tennant Creek (Warumungu Country). Her poetry is heavily influenced by her Chinese identity. She won the 2022 Australian Poetry Slam and has performed across Australia. 
· When do you think someone might feel the need to apologise?
· Who do you think Joanna Yang might be apologising to? Why?
· Have you ever written or received an apology that really stuck with you? What made it powerful?
· Do you know of any famous apologies in Australia’s history? Why was it important?
· Poem: Mundine, Bleached Cream, by Andrew Cox.
· Andrew Cox is a Filipino Australian writer and performer. He has been a finalist in major, nationwide poetry competitions, including the Bankstown Poetry Slam and the Australian Poetry Slam.
· What comes to mind when you hear the word “Mundine”? Do you know of any well-known people with that name, and why might a poet choose to write about them?
· The phrase “Bleached Cream” is unusual, what does it make you think of? Could it be describing something physical, symbolic, or emotional?

6. After listening to each performance, direct students to Resource #1. Ask students to consider the statements on the table and place a tick against those that reflect the ideas presented in the poem.
· Model how to identify and justify a response i.e. I would tick the statement ‘The individual feels a strong sense of connection with their family and culture’ because Mansour describes the different members of the family, especially her sisters and aunty - she speaks of them with a fond, nostalgic tone. Also, she provides sensory images which capture her cultural experiences, such as the food and the prayer mat.
· Work with the students to complete another 2-3 statements, supporting them to locate the evidence to justify their response.
· Allow students to work in pairs to consider and justify their responses to 3-4 more statements. 
· Check for understanding by calling on random pairs to explain their responses.
· Instruct students to complete the remaining statements on their own. 
· Repeat with the next 2 poems. When they have finished, they can compare and discuss with a partner.

7. Move students into groups with an A3 enlarged copy of Resource #2. Provide each group with one of the questions below for placemat discussion and to report back: 
· what would have made the poet’s experiences less painful as children growing up?
· why is it important that young people are given a platform for sharing their experiences?
· why do these young people choose poetry to tell their stories (rather than other forms)?

8. Individually, direct students to answer the following reflection questions in their workbooks:
· what do the poems show us about the challenges and strengths of having a third culture identity? 
· have you ever felt like you didn’t fully belong in a place or group? How did that make you feel? What did, or would have, made you feel more accepted or proud of who you are?



Activity 2: A story for every place
In this lesson students will examine A story for every place in more detail to analyse the way language patterns are used to evoke the experience of growing up as a child of diaspora.

	Resources required:
· Student access to A Story for Every Place | Spoken Word Poetry | Sara Mansour 
· Appendix Resource #3 Reflection and recording sheet.



1. Revisit the poems from the previous activity by sharing the following statement with the class: 
[bookmark: _Int_I5vlO3zK]Young people should feel proud of their identity, culture, and community - even if others don’t always understand or respect it. 
· Instruct students to draw a continuum in their workbook like the one below and identify where each poet would be placed.

Strongly agree                                                                                   Strongly disagree

· Guide a class discussion on the reasons for their choices, for example: 
· Did they place one poet as more strongly in agreement, why was this? 
· Was it because of the tone of delivery, the imagery or words they used?

2. Explain that this lesson will focus on examining Sara Mansour’s poem in more detail. 
· Provide information on her cultural and community context to support a deeper understanding of the significance of the second part of the statement from Activity 1.
· Two major events that impacted upon the Lebanese Australian community when she was younger, the:
· September 11, 2001, attacks on the twin towers in New York
· Cronulla riots of 2005 in Sydney. 
· Media portrayal of these events often stereotyped Lebanese men as aggressive, violent thugs who were disrespectful of women. As many members of the Lebanese community were Muslim, they were also often portrayed as terrorist sympathisers or a threat to security. Muslim women were often treated with suspicion because of their decision to wear a hijab or niqab.

3. Show A Story for Every Place | Spoken Word Poetry | Sara Mansour, the video version of Mansour’s poem, and discuss: 
· what impression do we get of her family and the home where she grew up?
· were the stereotypes accurate or fair?

4. Explain to students that they will now analyse how Mansour has used language to create ideas and evoke responses in the reader/viewer.
· Provide the class with the poem.
· Instruct them to sort and categorise the lines according to the ideas they create. You may wish to display or print the following headings as support:
· 
· Australian place and culture
· Childhood 
· Cultural heritage and traditions
· Dreams and aspirations
· Family
· Hope
· Longing 
· Memory
· Nostalgia 
· Rejection or isolation.

· Note: Prior to students working on the activity, you may wish to: 
· project the following table on the board and guide students in matching the lines with the ideas.

	Line from poem
	Idea

	NRL – proud of the Doggies 
	Childhood/Family

	the only paradise I ever wanted (is) the one where I’m finally not ashamed 
	Australian place/culture 

	all we had was each other 
	Isolation and rejection

	garlic and coriander are simmering away 
	Hope

	outside we were villains
	Longing/ memories

	traditions carried, inherited, dropped, forgotten
	Cultural heritage and traditions

	commanding the future with cerulean tinged ambitions
	Dreams and aspirations 



· complete a think-aloud on some of the more complex lines such as ‘spinning those clotted cream dreams back into the silent skies or commanding the future with cerulean tinged ambitions’ to model analysis of word choices, figurative language and sounds to make meaning.
· invite students to identify words they are still unsure of after listening to the poem and provide them the definitions. 
· Once students have completed their line sort, use an ‘envoy’ to visit other groups and make notes comparing the categorisations to bring back to the group for discussion.

5. Provide groups with Resource #3 to discuss and record responses to questions 1-4. 
· Individually students write their responses to question 5. 

6. Facilitate a class discussion to reflect with the following questions:
· Sara’s nomination was for her leadership in the development of Slam Poetry events. Why would this be considered an important contribution to Australian society?
· How can poetry events ‘build lasting connections and uplift the voices of vulnerable or marginalised young people’? 




Activity 3 - Creating a spoken word poem about their place
Create a spoken word poem telling the story of a place of significance. 

	Resources required:
· Appendix Resource #4 Ideas generator 
· Appendix Resource #5 Framework for a poem



1. Write the title A Story for Every Place on the board. 
· Review Activity 1 and Activity 2 by asking student pairs to discuss and summarise the places and stories that have stood out to them.
· Recap the key features of spoken word poetry and the distinction between slam and spoken word. Note: Both are intended for performance, but slam is for competition.

2. Provide students with Resource #5 and explain that they will now be writing their own spoken word poem on a place of personal significance because of the memories, emotions, and stories connected with it. This could be their home, a street, a park, a school, or even a place from their family’s past. Instruct students to:
· draw the place or leave space for a photo in the middle
· use the prompts to generate lines, phrases and images that capture the memories, feelings and stories associated with this place
· experiment with poetic language such as alliteration, similes, metaphors and sensory images
· As an additional support, you may provide students with Resource #6 to help them structure their poem.

3. Allow students time to draft, revise and rehearse for spoken performance. 
· At teacher discretion, students may be required to present a public or video performance of their poem OR produce a publication copy for a class anthology titled A Story for Every Place. 
Resource 1: Comparing 3 poets
Read each statement on the table below. Tick the column where the statement accurately describes an idea communicated in the poem. 
	

The speaker:
	A Story for Every Place 

	An Apology 
	Mundine, Bleaching Cream.

	[bookmark: _Int_6cKYq4zv]feels a strong sense of connection with their family and culture. 
	
	
	

	believes they are culturally different from their parents.
	
	
	

	found it difficult to ‘fit in’ as a child growing up in Australia.
	
	
	

	considers Australia to be their home.
	
	
	

	felt ashamed of being different as a child.
	
	
	

	did not feel accepted as an Australian, even though they were born in Australia.
	
	
	

	has learned to be proud of their heritage and who they are.
	
	
	

	has experienced racism.
	
	
	

	found the experience of being ‘different’ as a child was painful.
	
	
	

	believes we should celebrate cultural diversity.
	
	
	

	has shown they are resilient.
	
	
	

	believes that storytelling helps us stand up for ourselves and be heard
	
	
	

	[bookmark: _Int_Oxn6sWSJ]believes that every suburb, street and community has its own history and meaning, shaped by the people who live there.
	
	
	



The poets are ‘third culture individuals’. This is a term given to individuals who spend a significant part of their childhood and adolescence growing up in a culture different to their parents. They are called ‘third culture’ because they have a unique cultural identify that is nether that of their parents’ heritage culture, or that of the country in which they have grown up.
1. In your groups complete a placemat discussing one of the following questions:
· what would have made the experiences of these poets less painful as children growing up?
· why is it important that young people are given a platform for sharing their experiences?
· why do these young people choose poetry to tell their stories (rather than other forms)?
2. Individually, complete these reflection questions in your workbook: 
· what do the poems show us about the challenges and strengths of having a third culture identity?
· [bookmark: _Int_hmZmdsMl]have you ever felt like you didn’t fully belong in a place or group? How did that make you feel? What did, or would have, made you feel more accepted or proud of who you are?


Resource 2: Placemat
1. Place your name in the individual space in front of you. 
2. Without talking to anyone else in your group think about the question and write your individual thoughts and response. 
3. Take turns to share your responses and clarify each other’s ideas
4. Collectively agree on the key ideas that need to be considered to answer to the question.
5. Write your agreed answer in the middle rectangle and report this to the class. 

Name _________


Name _________


























Name _________


Name _________












Resource 3: Reflection and recording sheet
After listening to the poem, watching the video and examine some of the lines in more detail.
1. Identify words or phrases stood out because of their meaning or the feelings they evoked in you.

	

	



2. List examples of sensory description or imagery that conjure sounds, sights, smells, touch and/or taste. How important were these for creating the story of Mansour’s place and people? 

	

	

	

	



3. Describe 3 powerful examples of figurative language - metaphors or similes. How are they used to communicate multiple or complex ideas and feelings? 
  
	1
	

	2
	

	3
	



4. List examples of alliteration, rhyme repetition and/or rhythm used for emphasis or effect.

	

	

	



5. Mansour uses poetic language to explore the complexities and beauty of the diaspora experience. How has this helped you to appreciate the richness of living between cultures?

	

	

	

	




Resource 4: Ideas generator
[image: ]
[image: Internal M1 copy]OFFICIAL



[image: C:\Users\e4115445\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Internal M1 Footer.png]D25/1050777	4	13/10/2025
Resource 5: Framework for a poem 
	A story for every place

	Structure 
	Mansour example
	My ideas

	Beginning 
Direct address to the audience

 
	I never told my story because …

	

	The place – concrete descriptions and images of the physical place 
 
	See 
	 

	Specific detail of the people or self in the place
 
	Five of us girls in …
	

	What you were doing 
Begin with verbs
	Singing …
Building …
	

	Symbolic or significant objects within the place 
	Hills hoist spinning into skies
	

	Meanings attached to these objects
 
	Silent observer to all the traditions 
…..
	

	How this place is different to others
	At school we were encouraged to write about but … 
 
	

	Transitions into appeal to the listener/ reader to pay attention to this place
	If you …lean in close enough and breathe quiet enough, you can hear 
	

	Concrete and sensory descriptions
	My aunty …bangles, spices etc.
	 

	Closing
Why the story of this place should be shared/heard.
	It’s time for a place to celebrate every story and a story to fill every place 
	


[bookmark: _Hlk210810109]© Department of Education Western Australia 2025.This product has been generated or modified using artificial intelligence and to the extent that copyright subsists in it, the copyright is retained by the Department of Education Western Australia.
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