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2.2 Australian identity: Challenging perceptions – a sense of belonging and cultural identity
____________________________________________________________________________________________________
Focus 13: Exploring identity and belonging through poetry

Lesson overview
In this lesson, students explore and express their personal and cultural identities - as well as their sense of belonging - by crafting and performing “I Come From” poems that use sensory details and poetic techniques to communicate their unique backgrounds.

Cultural safety considerations 
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.
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Curriculum content 
	Year 7
	Year 8

	Language: Language for interacting with others

	Understand how language expresses and creates personal and social identities WA7ELAI1

	Recognise how language shapes relationships and roles WA8ELAI1

	Literacy: Creating Texts

	Plan, create, edit and publish written and multimodal texts, selecting subject matter, and using text structures, language features, literary devices and visual features as appropriate to convey information, ideas and opinions in ways that may be imaginative, reflective, informative, persuasive and/or analytical WA7ELYC1

Plan, create, rehearse and deliver spoken and multimodal presentations for purpose and audience in ways that may be imaginative, reflective, informative, persuasive and/or analytical, by selecting text structures, language features, literary devices and visual features, and using features of voice, including volume, tone, pitch and pace WA7ELYC2
	Plan, create, edit and publish written and multimodal texts, organising and expanding ideas, and selecting text structures, language features, literary devices and visual features for purposes and audiences in ways that may be imaginative, reflective, informative, persuasive and/or analytical WA8ELYC1

Plan, create, rehearse and deliver spoken and multimodal presentations for purpose and audience, selecting language features, literary devices, visual features and features of voice to suit formal or informal situations, and organising and developing ideas in texts in ways that may be imaginative, reflective, informative, persuasive and/or analytical
WA8ELYC2



Learning intention
Students are learning how personal identity and belonging are shaped by social and cultural influences and may be represented in texts.

Success criteria  
Students will: 
· identify and explain key factors that shape personal and cultural identity
· describe how different elements of identity contribute to a sense of belonging
· create a poem that communicates personal details and reflects their unique background
· perform their poem with appropriate tone and pace to convey meaning.
 
Key terminology 
· Anaphora - a poetic or rhetorical device involving the deliberate repetition of a word or phrase at the beginning of successive lines or sentences.
· Belonging - the feeling of acceptance, inclusion, and connection within a group or community.
· Cultural identity - a person’s identification with, and sense of belonging to, a particular culture or ethnic group, shaped by shared traditions, language, and values.
· Personal identity - an individual’s unique sense of self based on personal experiences, and characteristics.
· Social identity - the part of a person’s identity derived from their membership in social groups or communities.

Suggested discussion 
· What factors shape cultural identity, and how do these factors influence a sense of belonging?
· In what ways can a sense of identity change or adapt over time?
· How can stereotypes and misconceptions about cultural groups affect individuals’ sense of identity and belonging?
· How can creative expression such as poetry, help you explore and communicate your identity and experiences of belonging?
Activity 1: Belonging together - Introduction to belonging and cultural identity

1. Ask students to write down examples of groups they ‘belong’ to. Encourage them to consider a variety of examples. Groups can be big (e.g. Australian), or they can be small (e.g. this class, or a Midland Junior Football Club).

2. Lead a group discussion about what ‘belonging’ means. Break students into groups of 3-4 and assign roles (i.e. discussion leader, note-taker, reporter) to structure participation. Each group should discuss:
· What does belonging feel like?
· What contributes to a feeling of belonging?
· Why is belonging important?

3. Collect student answers and create an ‘anchor chart’ on the board with the word ‘belonging’ in the centre. Record common words related to belonging (e.g. accepted, included, safe) to create a word bank.

Activity 2: Mapping our cultural identity - Recognising identity layers

	Resources required:
· A3 paper
· Appendix Resource #1 Identity layers (printed or projected).



1. Distribute A3 paper and ask students to draw 4 concentric circles like the example in Resource #1.
· Introduce each of the layers which represent different aspects of identify (e.g. family, ethnicity, nationality, interests). Provide examples to support understanding.
· Ask students to fill out the layers of their identity; this will be a ‘road map’ of their current cultural identity.
· Explain to students that "Cultural identity is the way we see ourselves and the way others may see us, based on the traditions, language, beliefs, values, and customs of the groups we belong to. It contributes to who we are and shapes our sense of belonging."

2. Ask students to decide on the extent to which they agree or disagree with the statements below:
· Our identity is given to us at birth.
· Our identity is fixed and will never change. 
· We can choose our identity.
Note: This could be conducted with a thumb up/thumb sideways/thumb down OR as an agree / disagree continuum line in the classroom.

3. Encourage discussion to guide students to reach the conclusion that though many aspects of our cultural identity are ascribed to us, our identity is shaped by the bridges we build between all the cultures that we are a part of. Some fundamental aspects (e.g. ethnicity) are fixed, but our cultural identities are dynamic and always adapting. Factors such as age, generation, education, occupation, ability, disability and socio-economic status all have a profound influence on our cultural identities, and many factors can change over time.

4. Ask students to refer to their completed identity layers and respond to the following:
· Which parts of your cultural identity feel fixed and which parts do you think could change over time? 
· How do these layers influence your sense of belonging today?




Activity 3: I come from… Creating poetry that reflects identity and belonging

	Resources required:
· Appendix Resource #2 Poetry prompters



1. Explain to students they will be creating an original poem which will express their identity and belonging. These poems will also help challenge the perceptions they may have about their cultural identities. 

2. Play students a video of UK schoolgirls reading their original poems
· ‘I Come From…’ poems are a popular type of narrative poem which explore a poet’s background, personal memories, family history, cultural traditions, influences and home, to create a layered and unique insight to their identity. They use sensory details and the ‘anaphora’ technique, where each sentence begins with the phrase, ‘I come from.’
· Discuss how the selected video (poem) reflects each author’s identity in relation to the ‘identity layers’ from the previous activity. 
· Ask if any poems presented contradictions or unexpected aspects of the poet’s cultural identity?
· Optional: Teachers can choose to more ‘I Come From’ poems through an internet search.

3. Provide students with Resource #2 and encourage them to add ideas for the prompts. They do not need to respond to all prompts.
· For the sensory column ask students to select one or 2 of their ideas and link them to a specific sensory description. For example, ‘a love of the ocean’, might relate to a specific sensory example, such as Salty water stinging my eyes. 

4. After completing Resource #2, students should draft their poems by selecting vivid examples from their lists. Generally, each line should begin with the phrase, ‘I come from’ and can be arranged into different stanzas. 
Note: Teachers may set appropriate targets for the poem’s length. 

5. Explain the importance of performing poetry and how it can enhance the meaning and impact of the poem, the Bradford ‘I Come From’ video from Activity 2 is an example of this.
· Optional: Dean Atta reciting his ‘I Come From…’ poem on YouTube.
· Optional: Teachers could write their own ‘I Come From…’ poem and recite it for the class, modelling key performance techniques, and highlighting elements such as pacing, tone, volume and body language.

6. Organise students into pairs and direct them to perform their ‘I Come From’ poems to each other, encouraging constructive feedback.
· Establish the performance guidelines for students, such as the use of palm cards, time limits and expectations for audience participation (respectful listening, no interruptions).
Alternative: students could record their performance as a video or a voice recording. 
Optional: Create a class anthology of 'I Come From' poems, showcasing the diversity of identities and subcultures within the classroom community. 

Reflection 
· How did creating and performing your ‘I Come From…’ poem help you better understand your identity?
· What did you learn about the relationship between your personal identity and your sense of belonging to both larger cultural or subcultural groups?
· How might the insights gained from this activity influence your interactions with people from different cultural backgrounds in the future?
Resource #1 Identity layers
























Resource #2 Poetry prompts

	Prompts
Prompts may overlap, depending on whether you approach them as fixed or chosen aspects of identity
	Ideas 
Examples related to you
	Sensory imagery
How do these memories/moments/objects/events taste, sound, smell, look and feel?

	Given identity
	
	

	Family ancestry/culture
	
	

	Family members
	
	

	Nation/homeland
	
	

	Childhood home
	
	

	Physical appearance
	
	

	Family trait/habit
	
	

	Family sayings
	
	

	Social identity
	
	

	School
	
	

	Friends/groups
	
	

	Pop culture
	
	

	Books/art/music
	
	

	Familiar sayings/phrases
	
	

	Big events
	
	

	Personal identity
	
	

	Hobbies/play
	
	

	Travel
	
	

	Food
	
	

	Childhood memory
	
	

	Happiness/sadness
	
	

	Core identity
	
	

	Religion/tradition
	
	

	Personality trait
	
	

	Beliefs/values
	
	

	Other
	
	

	Objects in your home
	
	

	Pets/animals
	
	

	Weather
	
	

	Plants/trees/nature
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GIVEN IDENTITY
ethnicity, nationality, gender, family background, physical characteristics


SOCIAL IDENTITY
relationships, roles, memberships


PERSONAL IDENTITY
hobbies, skills and talents, personal experiences


CORE IDENTITY
valies, beliefs, personality traits
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