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1.4 Australians from Culturally and Linguistically Diverse (CaLD) backgrounds
____________________________________________________________________________________________________
Focus: Opportunity in Australia
Lesson overview
This lesson will explore structural and social barriers and the moral responsibility of all Australians in advancing equality and fairness on both personal and community levels. Students will consider actions that may be taken to remove barriers that impact Culturally and Linguistically Diverse (CaLD) Australians. 
Cultural safety considerations 
The cultural safety of Aboriginal and Torres Strait Islander students and CaLD students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.







Curriculum content

	Year 7 Geography

	The influence of accessibility to services and facilities on the liveability of places.
The strategies used to enhance the liveability of places for different groups in society.


Learning intentions
Students will learn about structural and social barriers to better understand the impact these have on Culturally and Linguistically Diverse people within Australia. 
Success criteria 
Students will:
· identify structural and social barriers faced by CaLD communities
· explain the experiences of CaLD groups and propose actions to promote inclusion and fairness
· explain how democratic values can support equity.
Key terminology
· Discrimination - made unlawful by state and federal laws in Australia can take one of two forms:
· Direct discrimination takes place when a person is treated less favourably than another person, in the same or similar circumstances, on one or more of the grounds and in one of the areas of public life covered by the law.
· Indirect discrimination happens when an apparently neutral rule has a negative effect on a substantially higher proportion of people with a particular attribute or characteristic that is covered by the law compared to people without that attribute or characteristic, and the rule is unreasonable in the circumstances.
· Equality - recognises that, as human beings, we all have the same value. This means that we all have the same rights, should all receive the same level of respect, and should have the same access to opportunities.
· Equity - is about everyone achieving equal outcomes. It recognises that each person has different circumstances and allocates the exact resources and opportunities needed to reach an equal outcome.  We all have the same value and deserve a good life, but we all start from a different place. It is because of these differences that we sometimes need to be treated differently for us live safely, healthily, happily and equally.
· Inclusion - occurs when people feel, and are, valued and respected regardless of their personal characteristic or circumstance, and where they: have the opportunity to fulfil their individual and combined potential, access to opportunities and resources, can contribute their personal best in every encounter, can contribute their perspectives and talents to improve their organisation, bring far more of themselves to their jobs and have a sense of belonging.
· Interpersonal (social) racism (or barriers) - is racism that occurs in interactions between individuals or groups of people, often in everyday settings. It can come in the form of abuse, harassment, humiliation or exclusion. It can also be expressed through off-hand jokes or comments. Sometimes referred to as ‘everyday racism’, interpersonal racism is considered by some to be the way in which systemic racial inequity plays out between people. Interpersonal racism does not always target a specific person and may not even be intended to cause any offence or harm. However, a lack of intent does not reduce the negative impacts of racism.
· Multiculturalism - is a term used to describe the recognition of cultural and ethnic diversity. In Western Australia, it means all Western Australians are entitled to exercise their rights and participate fully in society, regardless of their different linguistic, religious, racial and ethnic backgrounds. The principles of Multiculturalism, as stated in the Western Australian Charter of Multiculturalism, Australia is a majority migrant nation and one of the most successful and cohesive multicultural societies in the world, building on over 60,000 years of First Nations culture. CALD communities are integral to our vibrant society.
· Structural racism (or barriers) - is a term commonly used to describe the inequalities and barriers embedded within the institutions, policies, and practices of a society that prevent people from accessing equitable opportunities. It refers to the forms of racism that operate deeply within the social structures of society, often in ways that are invisible yet impactful.
Suggested discussion
· What does ‘equal opportunity’ mean in a multicultural society?
· What barriers might people from CaLD backgrounds face in Australia?
· How do policies promote inclusion?
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· What role do schools and communities play in supporting equity?
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Activity 1: Exploring barriers
Students will identify structural and social elements of Australian society that impact people from Culturally and Linguistically Diverse backgrounds which can restrict or inhibit equal opportunity for people from culturally and linguistically diverse backgrounds will be explored through scenarios.

	Resources required:
· Appendix Resource #1 Barrier analysis scenario worksheet
· Appendix Resource #2 Barrier analysis scenario TEACHER NOTES
· Appendix Resource #3 Post-activity reflection.



1. Explain to students what CaLD (Culturally and Linguistically Diverse) means. 
· If required, the Office of Multicultural Interests has a definition and factsheet.

2. Ask students to list challenges that might affect people from CaLD backgrounds e.g., language, employment and housing.
· Discuss student answers and provide them with the definitions of structural and social racism (or barriers, see key terminology)
· Social barriers arise from attitudes, stereotypes, prejudices, and social norms that marginalise or exclude certain groups. Examples include racist statements, cultural misunderstandings, social exclusion through language and a lack of media/ leadership or community representation.
· Structural barriers are embedded within institutions, policies, and societal frameworks that limit access to opportunities, resources, or rights for certain groups. Examples include undervalued qualifications, lack of support for fluent non-English speakers and housing discrimination.

3. Organise students into groups of 3-4 and provide them with Resource #1. Students will identify whether the prompts depict social or structural barriers.
· Students will also explore how individuals' opportunities are negatively impacted due to these barriers and what possible steps they or other community members can take to support fictional CaLD Australians. These questions found within each prompt are the same (four scenarios)
· After completion, facilitate a discussion using the answers in Resource #2 and the following questions:
· What did the situations in the prompts have in common?
· What were some commonly occurring positive steps that people in these scenarios could take?
· What can we do to help CaLD people have greater access to supports?

4. Provide students with Resource #3 to check understanding of structural and social barriers, and why they matter in a multicultural society.
· Discuss answers and encourage students to explain their choices. For open-ended questions, encourage discussion with shoulder partners, small groups, or through written responses. Use follow-up prompts such as:
· Why do you think that’s the best answer?
· What is an example from your own experience or community?
· What other answers could we consider?
· Clarify any misconceptions that students may have made with these questions before moving on. Revisit the key terminology if students struggled to understand them.






Activity 2: Community barriers
This activity includes scenarios that have been constructed based upon the lived experiences of CaLD people.

	Resources required:
· Appendix Resource #4 Barrier prompts
· Appendix Resource #5 Barrier prompts questions
· A3 poster paper for students
· Student access to devices or poster paper.



1. Organise students into small groups and provide each group with a prompt from Resource #4 and poster paper. Instruct students to read through the prompt and create a poster that answers or responds to the 8 questions in Resource #5.

2. After students have finished, facilitate an organised gallery walk for students to view other posters.
· You may choose to give students a nominated time limit or play a song with the instruction that students must be back seated at their original group by the time the song has ended.
· Once this activity is concluded, consider displaying the completed activities for future reference and/or use refection questions to conclude this lesson.
Reflection 
There are 3 reflection tasks teachers can choose from.
1. Have students write a short answer response of 2-4 sentences that answers one of the following questions:
· What does “a sense of belonging” mean to you? How can schools help all students feel like they belong?
· What role do students play in helping others feel included and valued in a multicultural school environment?
· What are some ways in which someone can build their social network when they move to a new country?

2. Write a positive scenario which shows a new student to the school in overcoming a social or structural barrier to learning at school. This could relate to:
· learning
· sporting
· building friendships
· being involved
· understanding an element of Australian culture.

3. Provide students with one or more of the following discussion questions.
· What does fairness look like in a multicultural society, and how can we tell if everyone is being treated fairly? 
· Why is it important for public spaces like schools, libraries, and sports clubs to be welcoming to people from all backgrounds? 
· How do government policies and community services help reduce barriers for CaLD Australians?
Resource #1 Barrier analysis scenario worksheet
Each scenario describes a situation that could occur in Western Australia and highlights a social or structural barrier faced by someone from a Culturally and Linguistically Diverse (CaLD) background. 
	Scenario 1: School sport participation
Arjun is a Year 8 student whose family recently moved to Perth. Since moving to Australia, Arjun has become quiet both in and out of school. He wants to join the school soccer team but is unsure how to sign up and doesn’t know the rules well. The coach assumes Arjun isn’t interested and doesn’t offer help. Arjun feels left out and doesn’t participate.

	Who is affected by this scenario?
	

	Is this scenario an example of a social or structural barrier? Explain your answer
	 



	Describe opportunities that are affected or impacted in this scenario. 
	 
 


 

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	 
 
 

 



	Scenario 2: Community library access
Lina’s family speaks and reads Arabic at home. When she visits the local library in Bunbury, she struggles to find books or resources in her language. When Lina initially moved to Bunbury from overseas, she was reading a large number of books written in Arabic, however over time the number of books that she has access to has ran out. She also finds it hard to ask for help because she’s self-conscious seeking help in English as her spoken English is limited. She stops going to the library even though she enjoys reading fantasy books.

	Who is affected by this scenario?
	

	Is this scenario an example of a social or structural barrier? Explain your answer
	 



	Describe opportunities that are affected or impacted in this scenario. 
	 
 


 

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	 
 
 

 









	Scenario 3: School Lunch Preferences
Mohammed brings homemade food to school that reflects his culture. Some classmates make jokes about the smell and appearance of his lunch. Mohammed feels embarrassed and starts leaving his lunch untouched or when desperately hungry, eating alone. Teachers and his close friends have only recently noticed this teasing.

	Who is affected by this scenario?
	

	Is this scenario an example of a social or structural barrier? Explain your answer
	 



	Describe opportunities that are affected or impacted in this scenario. 
	 
 


 

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	 
 
 

 









	Scenario 4: Local Sports Club Communication
Chen’s parents want to register him for a weekend basketball program in Geraldton, but the registration form is only available in English. They struggle to understand the instructions and miss the deadline. Chen is disappointed and doesn’t get to join, which means his access to regular exercise and social interaction is restricted. Since missing the deadline to apply, Chen speaks with their friends about his frustration and upset because of missing the deadline.

	Who is affected by this scenario?
	

	Is this scenario an example of a social or structural barrier? Explain your answer.
	 



	Describe opportunities that are affected or impacted in this scenario. 
	 
 


 

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	 
 
 

 


Reflection questions
1. Which scenario did you find most surprising? Why?
2. What actions could our school or community take to reduce these barriers?
3. How do government policies help promote fairness and inclusion?
4. Why is it important to understand the experiences of CaLD Australians?
5. What can you do to help others feel included and respected?

	

	

	

	

	

	

	



Resource #2 Barrier analysis scenarios TEACHER NOTES

	Scenario 1: School sport participation
Arjun is a Year 8 student whose family recently moved to Perth. Since moving to Australia, Arjun has become quiet both in and out of school. He wants to join the school soccer team but was unaware that there was a sign-up form as this was not how his previous soccer club worked in India. The coach assumes Arjun isn’t interested and doesn’t offer help. Arjun feels left out and doesn’t participate.

	Who is affected by this scenario?
	Who is Affected: Arjun, a Year 8 student from India

	Is this scenario an example of a social or structural barrier? Explain your answer
	Type of Barrier: Social Barrier
This is due to a cultural difference (social) not being noticed by either Arjun or the coach, as Arjun did not know to seek out this form prior to the start of the season. It is also social, as the coach didn’t realise that this may not be an expected practice for Arjun.

	Describe opportunities that are affected or impacted in this scenario. 
	Impact: Feels excluded from school sports, Arjun missed an opportunity to participate and the support that integration brings.

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	Possible Solutions / Response: Coach and school staff should proactively support new students. Implement the Department of Education's Equity and Inclusion Charter by ensuring all students are informed and encouraged to participate in extracurricular activities.


Note: This prompt has been influenced by elements of the Department of Education - Equity and Inclusion Charter which encourages schools to support participation for all students, regardless of background.












	Scenario 2: Community library access
Lina’s family speaks and reads Arabic at home. When she visits the local library in Bunbury, she struggles to find books or resources in her language. When Lina initially moved to Bunbury from overseas, she was reading a large number of books written in Arabic, however over time the number of books that she has access to has ran out. She also finds it hard to ask for help because she’s self-conscious seeking help in English as her spoken English is limited. She stops going to the library even though she enjoys reading fantasy books.

	Who is affected by this scenario?
	Who is affected: Lina, a student from an Arabic-speaking family.

	Is this scenario an example of a social or structural barrier? Explain your answer
	Type of Barrier: Structural Barrier
This is a structural barrier because the library system (a public institution) does not provide adequate multilingual resources to meet the needs of its diverse community.

	Describe opportunities that are affected or impacted in this scenario. 
	Impact: Stops visiting the library due to lack of multilingual resources and language confidence.

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	Possible Solutions / Response: Library should expand multilingual collections and provide signage and support in multiple languages as per the WA Public Libraries Strategy 2022–2026.


Note: This prompt has been influenced by elements of the WA Public Libraries Strategy 2022-2026 initiative that promotes multilingual resources and inclusive services for diverse communities.












	Scenario 3: School Lunch Preferences
Mohammed brings homemade food to school that reflects his culture. Some classmates make jokes about the smell and appearance of his lunch. Mohammed feels embarrassed and starts leaving his lunch untouched or when desperately hungry, eating alone. Teachers and his close friends have only recently noticed this teasing.

	Who is affected by this scenario?
	Mohammed, a student bringing Egyptian food.

	Is this scenario an example of a social or structural barrier? Explain your answer
	Type of Barrier: Social Barrier
This situation is driven by interpersonal attitudes and behaviours, not institutional systems. Peer teasing and cultural insensitivity are forms of social exclusion which occurs between people. 

	Describe opportunities that are affected or impacted in this scenario. 
	Impact: Feels embarrassed and stops eating lunch due to teasing.

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	Possible solutions / policy response: Teachers should monitor for teasing and promote cultural respect through the Department of Education’s Connect and Respect framework. Include cultural food appreciation activities.


Note: This prompt has been influenced by elements of the Department of Education - Connect and Respect resource, which encourages cultural respect and safe school environments.

















	Scenario 4: Local Sports Club Communication
Chen’s parents want to register them for a weekend basketball program in Geraldton, but the registration form is only available in English. They struggle to understand the instructions and miss the deadline. Chen is disappointed and doesn’t get to join and his access to regular exercise and social interaction is interrupted. Since missing the deadline to apply, Chen speaks with their friends about his frustration and upset because of missing the deadline.

	Who is affected by this scenario?
	Chen and his parents, who face language barriers

	Is this scenario an example of a social or structural barrier? Explain your answer
	Type of Barrier: Structural Barrier
This barrier is caused by the way the system is designed, not by individual attitudes or social interactions. Specifically. The registration process is not accessible to families who don’t speak or read English fluently.

	Describe opportunities that are affected or impacted in this scenario. 
	Impact: Missed registration and participation in basketball program

	Describe at least 2 steps that may be taken either by the person in the scenario or others to improve this situation. 
	Possible Solutions / Policy Response: Sports clubs should provide translated materials and interpreter support in line with the Office of Multicultural Interests WA – Language Services Policy.


Note: This prompt has been influenced by elements of the Office of Multicultural Interests WA – Language Services Policy , which supports translation and interpretation for public services.
Reflection– suggested answers
1. Which scenario did you find most surprising? Why?
Scenario 3 may be surprising because teasing about food is often overlooked, yet it can deeply affect student’s confidence and cultural identity.
2. What actions could our school or community take to reduce these barriers?
Schools can run cultural awareness programs, ensure inclusive communication, and provide translated materials. Communities can support multicultural events and services.
3. How do government policies help promote fairness and inclusion?
Policies like the Equity and Inclusion Charter and Language Services Policy ensure institutions are accountable for creating inclusive environments and removing barriers.
4. Why is it important to understand the experiences of CaLD Australians? OR What can you do to help others feel included and respected?
Understanding these experiences builds empathy and helps create a fairer society. Students can show respect, learn about other cultures, and speak up against exclusion.
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Resource #3 Post-activity reflection
1. A structural barrier is
a) something that keeps everyone together socially.
b) a rule or system that makes it harder for some people to access opportunities.
c) a language requirement.
d) a type of cultural celebration.
2. Which of the following is an example of a social barrier?
a)  A law that prevents voting.
b)  A lack of ramps for wheelchairs.
c)  Teasing someone because of their lunch from a different culture.
d)  Not having access to the internet.
3. It is important for schools to promote cultural safety to
a)  make students wear uniforms
b)  help students feel respected and included
c)  avoid teaching challenging topics
d)  to encourage people to keep cultures private.
4. What does CaLD stand for?
a) Citizens and Linguistic Differences.
b) Culturally and Linguistically Diverse.
c) Community and Language Development.
d) Cultural and Legal Differences.
5. Can someone experience a social and structural barrier at the same time?
a)  No.
b)  Yes.
c)  No, but they can experience multiple social barriers at the same time.
d)  Yes, but only if they are in public.

6. How can communities help people from CaLD backgrounds feel a sense of belonging?

	

	

	



7. Describe one way schools can support students from CaLD backgrounds during recess and lunch.

	

	



8. Respond to the following statement: Structural barriers are always easy to see and fix.

	

	



9. Respond to the following statement: Feeling a sense of belonging can improve a person’s wellbeing and confidence.

	

	



10. Imagine you are designing a new community centre down the road from our school. Explain what you would include to make it welcoming for people from different cultural backgrounds.

	

	

	

	

	

	

	

	

	



Resource #4 Barrier prompts

	Prompt A: Healthcare – Structural Barrier

	Scenario: Afghan refugee families in Perth
· Many Afghan refugees resettled in WA face challenges accessing healthcare due to limited availability of Dari and Pashto interpreters in hospitals and clinics.
· Structural gaps in the health system, such as underfunded multicultural liaison services, mean that critical health information is not always translated or culturally adapted.
· This can lead to misdiagnoses, missed appointments, and reluctance to seek care, especially for young people navigating health issues where confidentiality is expected.
Key points
· Poor health literacy.
· Inadequate interpretation services.
· Low cultural competency among providers.
· Structural disadvantages in the health system.
· How hard it would be for some people to speak openly with a doctor when they cannot have confidentiality should they require a family member to act as translator.
Supporting data
· One in 5 Australians speaks English as a second language at home, and many belong to Culturally and Linguistically Diverse (CALD) populations.
· A 2022 scoping review found that CALD communities in Australia face multiple challenges in accessing health services. In a study of general practices in urban areas with high refugee settlement:
· only 48% of practices used the government-funded Translating and Interpreting Service (TIS) at baseline
· family members were still commonly used as interpreters, despite concerns about accuracy and confidentiality.





	Prompt B: Employment – Structural Barrier

	Scenario: South Sudanese youth in metropolitan Perth
· Young people from South Sudanese backgrounds often face systemic barriers when entering the workforce, including non-recognition of informal work experience and limited access to professional networks.
· Job application processes that rely heavily on written English and online systems disadvantage those with interrupted schooling or limited digital literacy.
· Employers may also overlook applicants with African-sounding names, contributing to underemployment despite strong motivation and capability.
Key points
· Systemic racism and social exclusion.
· Limited culturally responsive employment services.
· Stigma and stereotyping, especially in customer-facing roles, often a space where teenagers living in Australia get their first jobs.
Non-recognition of informal and overseas experience
· Many South Sudanese youths arrive with informal work experience or qualifications from overseas that are not recognised by Australian employers. This leads to underemployment or exclusion from skilled roles, despite capability and motivation
· Programs like MercyCare and Kaleidoscope aim to support refugee youth in Perth by:
· matching them with mentors
· helping with resume writing and interview skills
· supporting recognition of overseas qualifications.
Limited access to professional networks
· Young people from refugee backgrounds often lack social capital—connections to mentors, employers, or industry insiders. This limits their ability to hear about job opportunities or receive referrals, which are crucial in competitive markets.
Digital literacy and online job applications
· A digital divide affects many migrant youth, including South Sudanese Australians, who may have had interrupted schooling or limited exposure to technology. Online job portals, resume formatting, and email communication can be significant hurdles without targeted support.
Supporting data
A major Australian study found that applicants with non-English names are: 
· 57.4% less likely to be considered for leadership roles
· 45.3% less likely to be considered for non-leadership roles.
This bias affects South Sudanese youth whose names may signal African heritage, despite having identical qualifications to other applicants.




	Prompt C: Education – Social Barrier

	Scenario: Chinese international students in WA high schools
· Chinese students in public high schools may experience social exclusion due to language differences, cultural misunderstandings, and stereotypes about academic pressure.
· Peer groups may not always be inclusive, and teachers may unintentionally reinforce biases by assuming these students are only focused on grades.
· This can affect students’ wellbeing, participation in extracurricular activities, and sense of belonging in the school community.
Key points
Language barriers and social isolation
· Chinese students often struggle with limited English proficiency, which affects both academic performance and social integration.
· When learning to speak and write English as an additional language, this can impact a student’s academic performance (even in subjects other than English) and social life through associated isolation.
· A study found that language anxiety contributes significantly to emotional distress and social isolation, especially in younger students.
Cultural misunderstandings and stereotyping
· Teachers may unintentionally reinforce stereotypes by assuming Chinese students are only focused on academic success, overlooking their broader interests and emotional needs.
· This can lead to reduced participation in class discussions, group work, and activities.
Reluctance to seek help
· Many students experience cultural discrimination but are reluctant to seek formal support, fearing stigma or misunderstanding.
· This reluctance can exacerbate feelings of loneliness and reduce access to wellbeing services.
· Over time, international students’ sense of belonging and wellbeing steadily decreases, indicating a need for ongoing support throughout their schooling.
· In qualitative interviews, Chinese students described difficulty adjusting to Australian classroom norms and feeling misunderstood by both teachers and peers.
· Students who felt less connected to their school community were more likely to report emotional distress and disengagement from learning.
Supporting data - Peer exclusion and lack of belonging
· A survey of 225 international high school students in Australia found that school connectedness and a sense of belonging were the strongest predictors of social wellbeing.
· A study found that the Personal Wellbeing Index (PWI) score for international students was 60.7, significantly lower than the Australian population average of 77.5. Language and cultural barriers were cited as major contributors to this wellbeing gap.
· A study found that 78% of Chinese international students reported experiencing language anxiety, which contributed directly to social withdrawal and emotional distress.



	Prompt D: Housing – Social/Structural Barrier

	Scenario: Somali families seeking rental housing in Perth
· Somali families often report discrimination when applying for rental properties, including being overlooked despite meeting all financial criteria.
· Real estate agents or landlords may hold biases based on ethnicity, family size, or assumptions about cultural practices.
· This social exclusion leads to longer periods of housing insecurity and forces families into overcrowded or substandard accommodation.
Key points
Discrimination in rental applications
· Somali families in Perth often report being overlooked for rental properties despite meeting financial and tenancy criteria.
· Biases may be based on ethnicity, family size, or assumptions about cultural practices, such as cooking smells or noise levels.
Impact of bias
· Applicants with African-sounding names are less likely to be shortlisted for rental properties, even when they have good references and stable income.
· Some families feel forced to anglicise their names or avoid disclosing cultural details to improve their chances.
Housing insecurity and overcrowding
· Somali families are more likely to experience housing insecurity, including overcrowded living conditions or substandard housing, due to repeated rejections.
· This can affect children's schooling, mental health, and community participation.
Systemic barriers
· A WA government inquiry found that racial discrimination remains widespread in the private rental market, particularly affecting CaLD and Indigenous communities.
· Somali families often face short-term leases, frequent relocations, and limited access to culturally safe housing support.
Supporting data
· In Greater Perth, there are 1,260 Somali-born residents, with 93% speaking a language other than English at home, primarily Somali or Arabic.
· Somali families are concentrated in local government areas where rental competition is high. 
· A national poll found that 43% of migrants and refugees had difficulty securing affordable housing, and 60% said it was harder for those without English as a first language.
· The WA Equal Opportunity Commission found that Anglo-Australian applicants were 4.3x more likely to be offered a property viewing than CaLD applicants.







Resource #5 Barrier prompt questions
Instructions to be printed and distributed to students.

Create an A3 poster after reading the prompt – ensure it answers the following questions:
a. What are some possible solutions to this problem?
b. What data needs to go down to improve this issue?
c. What data needs to go up to improve this issue? 
d. What policies or laws would support improvement with this issue?
e. How can we raise awareness of this issue?
f. If you could make one social media post of 100 letters or less to raise awareness of this issue, what would you write?
g. What are some things that students would benefit from knowing to improve this issue?
h. Explain what type of barrier is present in this prompt (social or structural).
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