Humanities and Social Sciences | Year 7/8
2.2 Challenging perceptions
____________________________________________________________________________________________________
Focus: Sense of belonging and cultural identity
Lesson overview
This lesson examines what it means to be an upstander and the possible consequences of being a bystander. Students are encouraged to think about direct action and active participation in democracy.
Cultural safety considerations 
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering this lesson.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.








Curriculum content
	Year 8 Civics and Citizenship

	The freedoms that enable active participation in Australia's democracy within the bounds of law, including freedom of speech, association, assembly, religion and movement ACHCK061
How citizens can participate in Australia's democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups and direct action ACHGK062


Learning intentions
Students will learn ‘bystander’ and ‘upstander’ behaviour and their collective responsibility to engage in direct action as change makers.
Success criteria 
Students will:
· describe the differences between upstander and bystander behaviour
· identify and describe the impact upstander behaviour 
· identify and describe examples of direct action
· explain their role as change makers and outline specific actions they can take to create a sense of belonging for themselves and others in their community.
Key terminology
· Bystander - someone who is present at an event or situation but does not take part or get involved, especially when their action or inaction could influence what happens.
· Democracy - a system of government based on the people of an entity, that is, ‘government by the people;’ a form of government where the supreme power is vested in the people and exercised directly by them or by their elected representatives under a free and fair electoral system.
· Direct action - people participating in-person and directly on issues they seek to change, within the bounds of the law.
· Injustice - the lack of fairness or the act of treating people in an unfair or unequal way.
· Shared responsibility - all involved parties have a role in achieving a common goal.
· Upstander - a person who speaks or acts in support of an individual or cause, particularly someone who intervenes on behalf of a person being attacked or bullied.
Suggested discussion 
· What is the difference between a bystander and an upstander?
· Describe a time where you have been an upstander for someone else.
· Share examples of where people have been upstanders to an injustice, or you think they should have been.
 















Activity 1: What does it mean to be an upstander? 
This activity is designed to engage students with the concepts of bystander and upstander, by thinking about their own experiences and the scenarios presented to them. 

	Resources required:
· Accompanying PowerPoint: 2.2.1 7_8 HASS PPT Challenging perceptions.



PPT slides: 1-3
1. Explain the objective of this activity is to understand bystander and upstander behaviour and for students to recognise their role in promoting inclusion and belonging. Ask students:
· Have you ever witnessed someone being excluded or treated unfairly? How did you feel, and what did you do?
· Have you ever witnessed someone “sticking up” for another person being excluded or treated unfairly? Describe what happened.

PPT slide: 4
2. Show students the clip of the 2022 Australian Ashes’ celebration where the Australian cricket team, led by the captain Pat Cummins stopped the champagne so Usman Khawaja, a Muslim man, could be included in the team celebration.
· Ask students to discuss why this was an important moment (e.g. for the team, Khawaja and representation of Australia).

PPT slides: 5-6
3. Ask students to come up with their own definitions for ‘upstander’ and ‘bystander’. Share the definitions on PowerPoint slide 6 and discuss how they compare.

PPT slides: 7
4. Watch ‘Changing Our World One Act at a Time | Ava Tian TEDxYOUTH’ 
· Discuss the impact of both behaviours on individuals and the community and how Ava and her mother are examples of ‘change makers’ by acting as upstanders and making changes in their communities.

PPT slides: 8-15
5. Ask students to work through the scenarios in the PowerPoint and discuss how they think bystanders and upstanders would respond. 
· Suggested responses have been included in the PowerPoint for modelling answers or scaffolding where necessary.
· Optional: print out the scenarios from the PowerPoint slides and ask students to discuss or write down their thoughts in groups.
· Optional: project the ‘Bystander action – choose your own adventure’ activity on the Racism! No Way website.
· If completed together, read through each of the actions and outcomes and discuss, or have students complete this activity individually.

PPT slide: 16
6. Ask students to identify one action they can take to be an upstander.
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Activity 2: Participating in Australia’s democracy through direct action
This includes an example of William Cooper, a Yorta Yorta man and upstander.
Teachers may wish to advise students that they will be learning about sensitive topics such as the Holocaust and an Aboriginal person who has died.

	Resources required:
· Accompanying PowerPoint: 2.2.1 7_8 HASS PPT Challenging perceptions
· Appendix Resource #1 Direct action worksheet (optional)
· Appendix Resource #2 Direct action TEACHER COPY
· Appendix Resource #3 William Cooper worksheet
· Appendix Resource #4 William Cooper TEACHER COPY.



PPT slides: 17-19
1. Ask students what the terms ‘democracy’ and ‘direct action’ mean and how they could relate to each other.
· Explain that direct action refers to activities undertaken by individuals or groups to achieve political or social goals outside of formal political processes.

PPT slides: 20-21
2. Ask students to think of examples of direct action and why they might be effective. Examples include:
· protests and demonstrations
· petitions
· strikes and boycotts
· social media campaigns.

Note: The PowerPoint and Resource #2 have further information for teachers.

3. Divide students into small groups and assign each group a method of direct action to discuss the following:
· What are the strengths and weaknesses of this method?
· Can you think of an example where this method was used in Australia? Was it effective?
· Optional: Resource #1 is a structured worksheet that students can complete to answer the above questions. Resource #2 and Slide 21 has suggested answers for teachers.

PPT slides: 22-24
4. [bookmark: _Hlk214377139]Watch the video: ‘A Walk to remember | ABC News (Australia)’ 
· Optional: Students can complete Resource #3 while viewing the video.
· After viewing, provide students with additional information about William Cooper and how he contributed to the Day of Mourning (slide 23).
· Ask students to share their answers.
· Alternative task: Students can complete Resource #3 as a research task without the video. Resource #4 has suggested answers.

5. Lead a discussion on why students think Cooper, an Aboriginal man fighting for his own people's rights, stood up for Jewish people thousands of kilometres away. 
· Ask students about the benefits of direct action.
· Discuss the significance of Cooper’s actions and the concept of shared responsibility (slide 24) and ask students their opinion on ‘shared responsibility’.

6. Divide students into small groups and ask them to discuss how learning about William Cooper's actions makes them think about being upstanders. Prompts include:
· How can you stand up against injustice in your school or community?
· What qualities did William Cooper demonstrate that you can emulate?
· Who is a current changemaker like William Cooper?

Activity 3: Challenging perceptions through direct action
This activity is designed to encourage students to reflect on examples of direct action in Australia’s history and consider how these actions helped to change public perceptions. 

	Resources required:
· Accompanying PowerPoint: 2.2.1 7_8 HASS PPT Challenging perceptions
· Appendix Resource #5 Direct action worksheet.



PPT slides: 25-26
1. Ask students if they have heard of the 1967 Referendum and if they know what lead to it. 
· Show the video ‘Yes: The Ongoing Story of the 1967 Referendum’ which outlines the history, and how a petition was important in the Referendum being held.
· Ask students about why the 1967 Referendum was needed, and how it helped to challenge and change public perceptions of Aboriginal people.

PPT slide: 27
2. Provide students with Resource #5 and ask them to research an example of direct action in Australian history such as the 1965 Freedom Ride, Aboriginal Tent Embassy and the 2020 Black Lives Matter Protests, noting:
· the group/people who led the direct action
· the date(s) and location(s)
· what the group was trying to achieve or change
· what method(s) of direct action were used
· how the group influenced government decisions or public opinion.
You may want to direct students to the National Library of Australia website on protest and dissent. 

3. Group students with those who looked at different examples of direct action to compare the causes and outcomes.


Reflection
· After learning about William Cooper and other examples from Australis’s history, how important is direct action for Australia?
· How can direct action help those involved and affected by issues feel a sense of belonging and connection to Australia?


Extension activities
· Guide students to design a direct action plan to be upstanders for a vulnerable group of people in the local community.
· Facilitate the debate activity: Is direct action effective?  
Resource #1 Direct action worksheet
Complete the worksheet by identifying 4 types of direct action and its strengths and weaknesses, with an example of each approach.  
	Method and how it works
	Strengths
	Weaknesses
	Example

	1.
	
	
	

	
	
	
	

	Aim: public gatherings can raise awareness and influence public opinion
	
	
	

	
	
	
	

	
	
	
	

	2.
	
	
	

	
	
	
	

	Aim: collecting signatures can show widespread support for an issue and prompt government action
	
	
	

	
	
	
	

	
	
	
	

	3.
	
	
	

	
	
	
	

	Aim: refusing to work or buy certain products can pressure businesses or governments to change policies
	
	
	

	
	
	
	

	
	
	
	

	4. 

	
	
	

	
	
	
	

	Aim: can help organise and amplify direct action efforts
	
	
	

	
	
	
	

	
	
	
	



Resource #2 Direct action TEACHER COPY

	Method
	Strengths
	Weaknesses
	Examples

	1. Protests and demonstrations
	· Bring visible attention to issues often ignored by mainstream politics (e.g., deaths in custody)
· Can lead to policy reforms or public inquiries (e.g., 1967 Referendum)
	· Can provoke counter-protests or negative media coverage
· Protesters may face arrest, fines, or legal restrictions
· May inconvenience the public (e.g., blocked roads)
	· NSW Freedom Rides (1965)
· Black Lives Matter Rallies (2020–2023)
· Aboriginal Tent Embassy (1972–present)

	2. Petitions
	· Easy for large numbers to participate (and can be online)
· Large numbers can pressure governments to act (e.g., 1967 Referendum campaign)
· Less confrontational, means lower risk of legal trouble or backlash
	· May be ignored if not backed by other forms of action or media attention.
· Online petitions can be dismissed as “slacktivism”
	· 1967 Referendum Petitions
· National Anti-Racism Framework (2024): Developed after public submissions, including petitions

	3. Strikes and boycotts
	· Can force employers or governments to negotiate (e.g., Wave Hill Walk-Off)
· Build unity among affected groups and allies
	· Strikers may lose income or face retaliation
· Can alienate the public if seen as too disruptive
	· Wave Hill Walk-Off (1966)
· Palm Island Strike (1957)

	4. Social media campaigns
	· Can spread awareness and organise action quickly
· Allows those affected to share stories
· Anyone can participate, regardless of location
	· Campaigners may face abuse.
· Issues can be quickly forgotten as trends move on
· Risk of spreading false or misleading information
	· #BlackLivesMatter Australia
· #ChangeTheDate
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Resource #3 William Cooper worksheet

Answer the following questions as a research task, or while watching the video about William Cooper: A Walk to remember | ABC News (Australia) 

1. Describe what Kristallnacht was and identify when it took place.

	

	

	



2. Explain who William Cooper was and how his experiences contributed to his actions.

	

	

	

	



3. Identify the organisation that William Cooper created.

	



4. Outline how William Cooper acted as an upstander to Kristallnacht.

	

	

	

	



5. Even though William Cooper did not see any significant change while he was alive, do you think he should be considered a changemaker? Why?
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Resource #4 William Cooper worksheet TEACHER COPY

Answer the following questions as a research task, or while watching the video about William Cooper: A Walk to remember | ABC News (Australia)

1. Describe what Kristallnacht was and identify when it took place.
Kristallnacht, or the Night of Broken Glass, was a violent Nazi attack against Jewish people in Germany and Austria. Synagogues, homes, shops and properties were destroyed, nearly 100 people were killed, and about 36,000 Jewish people were sent to concentration camps. It took place on the night of 9–10 November 1938.

2. Explain who William Cooper was and how his experiences contributed to his actions.
William Cooper was a Yorta Yorta Elder and activist. He lived at a time where Aboriginal people were denied rights, land, and citizenship. His experience of being oppressed in Australia made him more determined to stand up against injustice everywhere, not just for his own people.

3. Identify the organisation that William Cooper created.
William Cooper created the Australian Aborigines’ League, one of the first Aboriginal organisations formed to fight for rights and justice.

4. Outline how William Cooper acted as an upstander to Kristallnacht.
After hearing about Kristallnacht, Cooper organised a protest march in Melbourne to the German Consulate in December 1938. He and members of the Australian Aborigines’ League delivered a resolution condemning the persecution of Jewish people. This was the only known private protest against Kristallnacht anywhere in the world.

5. Even though William Cooper did not see any significant change while he was alive, do you think he should be considered a changemaker? Why?
Student answers will vary, but may include:
· William Cooper should be considered a changemaker because he took action when most people stayed silent. 
· His protest against Kristallnacht showed courage. 
· His work with the Australian Aborigines’ League laid the foundations for later Aboriginal rights movements. 
Resource #5 Direct action research
Research a notable instance of direct action in Australian history such as:
· the 1965 Freedom Ride
· Aboriginal Tent Embassy
· the 2020 Black Lives Matter Protests.

The National Library of Australia website is a helpful place to start: https://www.library.gov.au/research/research-guides-0/protest-and-dissent


	Chosen event:

	Who lead the direct action?
	

	
	

	
	

	Where did it take place?
	

	
	

	When did it take place? 
	

	
	

	What were they trying to achieve or change?
	

	
	

	
	

	
	

	
	

	
	

	
	

	What direct action method(s) did they use?
	

	
	

	
	

	
	

	
	

	
	

	What changed because of the direct action?
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