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1.1 Culture and multiculturalism
____________________________________________________________________________________________________
Focus: The lasting impact of colonialism
Lesson overview
This lesson sequence explores the legacy of Japanese pearl divers in Broome and Chinese immigrants during the gold rush to understand the experiences and contributions of migrants. 

Cultural safety considerations 
The cultural safety of Aboriginal and Torres Strait Islander students and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons. 
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes: 
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment 
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so 
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away) 
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films) 
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson 
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out 
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons 
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.


















Curriculum content
	Year 9 History

	Significant individuals and events in the development of Australian society during the time period
Different experiences of Aboriginal and Torres Strait Islander peoples, colonisers and non-European settlers



Learning intentions
Students will learn how colonialism has shaped multiculturalism and the cultural identity of Australia through the examination of historical events.
Success criteria
Students will:
· describe the experiences of non-European settlers during colonisation
· explain the influence of significant historical events on Australia’s cultural identity
· assess the impact of colonisation on modern multicultural Australia.
Key terminology
· Colonisation - the act of setting up a colony away from one’s place of origin. With humans, it can be seen negatively because it tends to involve an invading culture taking control over an indigenous population.
· Cultural diversity - a description of a society composed of people from many cultural and linguistic groups. This term is frequently used to mean multiethnic, multifaith or multilingual in the Australian context.
· Culture - the characteristics and knowledge of a particular group of people, encompassing shared values, beliefs, expectations, attitudes, assumptions and norms formed through similar experiences. Culture is not just about ethnicity. It is the system of learned and shared values, beliefs and rules of conduct that make people behave in a certain way. It is a process for perceiving, believing, evaluating and acting. It is a lens through which we view the world.
· Discrimination - made unlawful by state and federal laws in Australia can take one of two forms:
· Direct discrimination takes place when a person is treated less favourably than another person, in the same or similar circumstances, on one or more of the grounds and in one of the areas of public life covered by the law. 
· Indirect discrimination happens when an apparently neutral rule has a negative effect on a substantially higher proportion of people with a particular attribute or characteristic that is covered by the law compared to people without that attribute or characteristic, and the rule is unreasonable in the circumstances.
· Multiculturalism - a term used to describe the recognition of cultural and ethnic diversity. In Western Australia, it means all Western Australians are entitled to exercise their rights and participate fully in society, regardless of their different linguistic, religious, racial and ethnic backgrounds. Australia is a majority migrant nation and one of the most successful and cohesive multicultural societies in the world, building on over 60,000 years of First Nations culture. CaLD communities are integral to our vibrant society.


Suggested discussion 
· What does colonialism or colonisation mean to you?
· What last impacts of colonialism are still present in Australia today?
· What key events between 1750-1914 influenced migration to Australia?


Activity 1: Key colonisation events
This short activity introduces students to the time period and activates prior knowledge.

	Resources required:
· Student access to devices (optional)



1. Direct students to the National Museum of Australia’s colonial history quiz to activate their prior knowledge and understand assumptions about colonisation and migration.  Alternatively, teachers can project this quiz and run through the quiz as a class for an offline version.

2. After completing the quiz, ask students:
· What cultures or groups are part of Australia’s early history?
· What is often missing from stories about Australia’s history?
· How might colonisation have shaped what we see as Australian identity today?

3. Ask students to share any additional events or individuals from Australia’s history between 1750 and 1914 that they know of.
· Answers could include convicts, assisted migration, gold rush, the White Australia Policy.

Optional: Teachers can extend this activity by exploring specific events from this time period through explicit instruction or as a research task. 

Activity 2: Japanese pearl divers in Broome

	Resources required:
· Student access to devices (optional)
· Print Evidence Files A-K for offline version (optional)
· Appendix Resource #1 Japanese pearl divers in Broome
· Appendix Resource #2 Japanese pearl divers in Broome TEACHER COPY



1. Ask students what pearls are used for (or have been used for in the past) and where they come from. Record student answers. 

2. Play students the short 30 second video on the National Museum Australia website. 
· Ask students to listen for the different uses for pearls mentioned while listening and notice the diversity of people on the boat.
· After watching, compare student answers about the different uses for pearls with those in the video (e.g. buttons, knife handles, dials of compasses, watches and instruments, jewellery and ornaments).
· Optional: The full 10-minute 1949 documentary ‘the Pearlers’ is on YouTube.
· Optional: The WA Museum has a pearling timeline which tracks the evolution of pearl oysters over the last 500 million years.

3. Inform students that:
· Aboriginal and Torres Strait Islander people have harvested oyster shells to use as tools and ornaments for thousands of years. The oldest evidence is a 22,000-year-old piece of shell found in a West Kimberley rock shelter, 200 kilometres from the shoreline
· in the late 1800s, oyster shell became fashionable in Europe and North America, and by 1888–89, Broome had become the centre of the pearling industry in the colony of Western Australia. The most successful divers were Malays, Timorese and Japanese
· the White Australia Policy (Immigration Restriction Act 1901) meant that non-Europeans were not typically allowed to work in Australia; however, exceptions were made for Japanese divers because of demand in the pearling industry.

4. Provide students with Resource #1 and direct students to the Defining Moments module,  case study of Japanese divers in Broome. 

Alternative: Teachers can print Evidence Files A-K for an offline version.

Optional: The module for this activity has a series of 12 statements students can respond to after reviewing all sources as a reflection.

Optional: This website resource provides information on the Japanese pearl divers which can be used to teach explicitly.

Optional: These sources could be used for a formal source analysis activity using the guide in Section 6 of National Museum Australia’s Defining Moments resource.

5. Review answers with students and lead a discussion on the lasting impact of the pearl industry and its workers in Broome and Australia today.
· Resource #2 is a teacher copy.

Activity 3: Immigration and the 1850s gold rush

	Resources required:
· Appendix Resource #3 Immigration and the 1850s gold rush
· Appendix Resource #4 Immigration and the 1850s gold rush TEACHER COPY
· Student access to devices and headphones (optional)



1. Show students the June 2025 example of an 825g nugget found in the Goldfields. 
· Ask students to guess how much it was estimated to be worth at the time of publication ($165,000). 
· Facilitate a think, pair, share on why people continue to prospect for gold.

2. Inform students that: 
· the discovery of gold started a series of rushes that transformed the other Australian colonies
· in WA in the 1890s, new rushes were triggered by the discovery of huge gold fields at Kalgoorlie and Coolgardie
· between 1851 and 1871 the Australian population quadrupled from 430,000 people to 1.7 million
· the largest non-European group of miners were Chinese. Most were bonded labourers who suffered discrimination from the government and diggers
· many migrants brought new political ideas to the young colonies, which brought about social change, including the secret ballot, the 8-hour workday and the formation of the Labor Party.

Optional: students can play short (5 minute) gold rush scenario-based game which identifies common choices and outcomes during this time period from different perspectives individually or in small groups. 

3. Distribute Resource #3 to students and present activities 5.1, 5.2 and 5.3 of Chapter 5 of the Immigration and the gold rush series. 
· Review student answers after each activity. Resource #4 is a teacher copy.

4. After viewing, ask students to discuss:
· common themes between the 3 examples
· visible legacies and contributions in Australia today from Chinese immigrants.


Supporting gold rush resources
· Multicultural Histories NSW has a case study on the experience of Chinese immigrants during the gold rush that can be used to extend this activity or as a reference for explicit teaching.
· National Museum Australia has resources and information on gold rushes in Australia.
· The Eureka Stockade was referred to as the birthplace of Australian democracy by Doc Evatt.

Optional
· The Australian Museum has developed a unit of work related to the Unsettled exhibit that includes a number of lessons and resources for teachers with a focus on the experience of Aboriginal and Torres Strait Islander peoples during this time period.
· ABC Education has developed a resource series on the colonisation of Perth which includes sources, videos and questions for students.

Reflection
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· What lasting impacts of colonialism can you still see in Australia’s culture, identity, and/or policies today.
A World of Difference: a toolkit for teaching the principles of multiculturalism in Western Australia [ENG2 v2]
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Resource #1 Japanese pearl divers in Broome

Use the evidence from the Defining Moments module case study of Japanese divers in Broome to answer the questions. 

1. According to Evidence File A, what was the significance of pearl shell (riji) to Aboriginal peoples before European contact?

	

	



2. What event in 1861 intensified interest in pearling in Western Australia?

	



3. From Evidence File C and H, describe the workforce composition in Broome’s pearling industry by 1900.

	

	

	

	



4. What kinds of hardships and risks did divers face according to Evidence File G and C?

	

	



5. What was the effect of the White Australia Policy on Japanese divers as described in Evidence File D?

	

	

	



6. What issues are revealed in the indentured contracts (Evidence File E)?

	

	



7. According to Evidence File K, how many Japanese divers are buried in the Broome Japanese cemetery and what ritual practice is associated with their memorials?

	

	



8. From Evidence File I, what were some non-diving roles held by Japanese (or Asian) workers in Broome’s society?

	

	


9. How might an individual Japanese diver’s lived experience differ from what the sources present?

	

	



10. In what ways did racial hierarchy and colonial policy shape the daily lives of divers and non-divers?

	

	

	




Reflection
Based on what you’ve learned, explain how the history of Japanese pearl divers in Broome illustrates both multiculturalism and inequality. What lasting legacies might this history leave in Australia’s society or cultural identity?

	

	

	

	



Resource #2 Japanese pearl divers in Broome TEACHER COPY

Sources can be accessed in the Defining Moments module case study of Japanese divers in Broome.

1. Significance of riji:
Pearl shell (riji) had long been valued by Aboriginal people for trade, artwork, and symbolic associations with water, rain, and life. (Evidence File A)

2. 1861 event:
The discovery of large Pinctada maxima shells at Nickol Bay in 1861 drew pearlers into WA, increasing interest in pearling. (File A)

3. Workforce composition:
By 1900, the pearling workforce in Broome was multi-racial: about 2,000 men, of whom ~1,700 were Japanese or Malay; smaller numbers from China, Timor, Philippines; Aboriginal men worked as skin divers (36) and others as unskilled labour. (Files H, I)

4. Hardships and risks:
Divers endured long weeks at sea, cramped unsanitary conditions, no refrigeration, risk of cyclones, disease, diver’s paralysis, drowning. Many died. (Files C, G)

5. Effect of White Australia Policy:
The government attempted to replace Asian divers with white divers from 1913. The white divers failed (they died of the bends, were less effective). Some Japanese divers were exempt from the legislation; the shift caused tension. (File D)

6. Issues in indentured contracts:
Contracts were vague or one-sided. Employers might interpret wage payment only at end of term, charge for medicines, deduct costs for repatriation, ignore sickness provisions. (File E)

7. Japanese cemetery:
919 Japanese divers are buried at the Japanese cemetery in Broome. Most graves have headstones of coloured beach rocks; bottles embedded in foundations reflect offerings for Obon festival. (File K)

8. Non-diving roles:
Japanese or Asian workers worked as cooks, shopkeepers, gardeners, housekeepers, in Japanese clubs. (File I)

9. Diver’s lived experience vs sources:
A diver might have felt fear, alienation, physical strain, isolation, racism; elements not fully captured in dry summaries or data tables.

10. Role of racial hierarchy / colonial policy:
Policies enforced exclusion, restricted rights, limited tenure. Non-white workers were replaceable, lacked rights. Colonial power concentrated in pearling masters.


Resource #3 Immigration and the 1850s gold rush

Answer the following questions while watching clips from Chapter 5 of the Immigration and the gold rush series (ABC Education)

5.1 Walk from Robe
1. Why did Chinese people travel to Australia?

	

	



2. Why did immigrants have to sail to Robe and not a more direct route?

	

	



3. What difficulties did the walkers face on their journey to the goldfields?

	

	



5.2 Joss House
1. What is a temple board?

	

	



2. What different kinds of inscriptions can be found on temple boards?

	

	



3. What can the 'Joss Houses' and temple boards tell us about the role of the Chinese immigrants in Ballarat during the gold rush era?

	

	



5.3 Chinese dragon
1. What is significant about the Loong dragon in Ballarat?

	

	



2. What different celebrations has this dragon featured in?

	

	





Resource #4 Immigration and the 1850s gold rush TEACHER COPY

Questions adapted from the Chapter 5 of the Immigration and the gold rush series (ABC Education)

5.1 Walk from Robe
1. Why did Chinese people travel to Australia?
· Many Chinese people came to Australia due to political unrest in southern China.
· They sought better lives, hoping to make their fortune during the gold rush and often intended to return to China with their earnings.

2. Why did immigrants have to sail to Robe and not a more direct route?
· In 1855 the Victorian government imposed a poll tax specifically on Chinese arrivals at Victorian ports
· To avoid the tax, ships landed Chinese passengers at Guichen Bay, Robe (South Australia)
· This shortened the overland journey compared to disembarking in Adelaide.

3. What difficulties did the walkers face on their journey to the goldfields?
· Long walking distance, fatigue, starvation, and disease
· Discrimination: they were forced to camp outside towns and faced hostility
· Many did not complete the journey and instead settled along the route.

5.2 Joss House
1. What is a temple board?
· A temple board is a devotional plaque displayed in a Chinese temple (Joss House)
· It often conveys religious or moral messages and records donors or blessings.

2. What different kinds of inscriptions can be found on temple boards?
· Devotional messages such as goodwill and blessings
· Names of donors who contributed to the construction of the temple
· In this case, boards from the Golden Point temple date back to 1859 and contain many small Chinese inscriptions.

3. What can the 'Joss Houses' and temple boards tell us about the role of the Chinese immigrants in Ballarat during the gold rush era?
· They indicate that Chinese communities established places of worship and cultural identity
· Immigrants were organised, active, and contributed resources to community infrastructure
· These spaces reflect their cultural continuity and integration into local society.

5.3 Chinese Dragon
1. What is significant about the Loong dragon in Ballarat?
· Loong is the third oldest Chinese dragon in the world
· It is a large ceremonial processional dragon, ordered from a factory in China in 1897.

2. What different celebrations has this dragon featured in?
· Queen Victoria’s Diamond Jubilee (1897) — the Ballarat Chinese community participated with processions
· Federation celebrations (1901) — Loong was displayed on a ceremonial arch for the event
· Chinese New Year — general use in processional celebrations.
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