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1.3 Aboriginal and Torres Strait Islander Peoples as the First Peoples of Australia
____________________________________________________________________________________________________
Lesson overview
This lesson sequence examines how despite the ratification of the United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP), Aboriginal and Torres Strait Islander Peoples continue to fight for their rights in Australia. It explores how policies and laws continue to impact on the lives of Aboriginal and Torres Strait Islander people as First Nations Peoples.
Cultural safety considerations
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them. 
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out
· allowing for students, staff and families to provide input and feedback when they feel cultural safety in the planning, delivery and evaluation of lessons
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.


Lesson specific considerations
In preparation for delivery of this lesson sequence it is recommended that teachers seek guidance from Aboriginal staff and communities to support contextualisation of learning. 










Curriculum content

	Year 9 
	Year 10 

	History
	Civics and Citizenship

	The effects of colonisation on Aboriginal and Torres Strait Islander peoples.


	The international agreements the Australian Government has ratified and how they shape policies and laws, including their response to the United Nations Declaration on the Rights of Indigenous Peoples.


Learning intentions
Students will learn how despite ratifying the United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP), Aboriginal and Torres Strait Islander Peoples continue to fight for their rights in Australia. They will explore how policies and laws continue to impact on the lives of Aboriginal and Torres Strait Islander people as First Nations Peoples.
Success criteria 
Students will:
· explain what UNDRIP is and why it exists
· describe the connection between the Uluru Statement from the Heart with UNDRIP
· discuss colonised Australia’s history and identify opportunities to learn from the past to achieve justice.
Key terminology
· Culture - is the characteristics and knowledge of a particular group of people, encompassing shared values, beliefs, expectations, attitudes, assumptions and norms formed through similar experiences. Culture is not just about ethnicity. It is dynamic and constantly changing. It is the shared system of learned and shared values, beliefs and rules of conduct that make people behave in a certain way. It is a process for perceiving, believing, evaluating and acting. It is a lens through which we view the world
· Discrimination - unjust treatment of different categories of people, especially on the grounds of race, age, or sex
· Diversity - the practice or quality of including or involving people from a range of different social and ethnic backgrounds
· Human rights - the rights that come from being human. That is, the basic rights and freedoms to which all humans are entitled, often held to include the right to life and liberty; freedom of thought and expression; and equality before the law
· Rights - a right is a moral or legal entitlement to have or be able to do something. Rights are created by laws
· Structural racism - a term often used to describe inequalities and barriers that prevent people from accessing equitable opportunities within a society. It refers to the kinds of racism that operate deep within the social structures of society. This includes in laws, policies, and cultural norms
· United Nations - an international organisation that was founded in 1945 after World War II. Its mission is to maintain international peace and security, promote human rights, and develop friendly relations between nations
· Values - the regard that something is held to deserve; the importance, worth, or usefulness of something
Suggested discussion 
· What are rights?
· How are the rights of Indigenous Peoples’ different to the rights of everyone else?
· How have the rights of Aboriginal and Torres Strait Islander Peoples been denied or undermined in Australia?
Activity 1: Understanding the term First Nations Peoples
This task is designed to support students to understand who First Nations Peoples are in Australia and internationally and that Aboriginal and Torres Strait Islander Peoples are First Nations Peoples. Students will develop an appreciation for the unique privilege they have to live alongside the world’s oldest continuing cultures here in Australia.

	Resources required:
· Student access to devices (optional)



1. Ask students to list as many First Nations Peoples as they can – write these on the board.
· For example, Torres Strait Islander Peoples, Maori.
· Students may also share what they know about these Peoples and personal connections if relevant.
· A list of First Nations by country can be accessed to support discussion: https://iwgia.org/en/countries.html .

2. Watch the following video with students to introduce the concept of First Nations Peoples and pause after the first section (stop at 01.03, the UNDRIP introduction)
· Understanding UNDRIP: Protecting Indigenous Peoples' Rights Worldwide | History | ClickView
· Instruct students to note key terms/ideas, for example, “90 countries and 370 million people”
· Ask students what questions they have after watching
· Ask students how the video defined First Nations Peoples
Further supporting information can be found on the United Nation’s website: First Nations Peoples have in common a historical continuity with a given region prior to colonisation and a strong link to their lands. They maintain, at least in part, distinct social, economic and political systems. They have distinct languages, cultures, beliefs and knowledge systems. They are determined to maintain and develop their identity and distinct institutions, and they form a non-dominant sector of society.

3. Share the following statements with students: 
· in Australia, First Nations include many different and distinct Aboriginal and Torres Strait Islander groups, each with their own culture, language, beliefs and practices 
· Aboriginal and Torres Strait Islander Peoples are the first peoples of Australia, meaning they were here for thousands of years prior to colonisation
· there are varying estimates for how long Aboriginal and Torres Strait Islander Peoples have lived on this continent, however, upwards of 60,000 years is what current research reveals
· internationally, First Nations Peoples recognise Aboriginal and Torres Strait Islander Peoples as the first of the First Nations.
· Ask students if they knew this before watching the video.

Note: The AIATSIS website provides further information: https://aiatsis.gov.au/explore/first-peoples-australia

4. Show students the AIATSIS map of Aboriginal and Torres Strait Islander Australia. Draw attention to the hundreds of Aboriginal and Torres Strait Islander cultures, with diverse languages, traditions and knowledges

5. In pairs or small groups, direct students to explore the AIATSIS map to answer the following questions:
· Which Aboriginal Nation’s Country/land do we live on?
· Which Aboriginal and/or Torres Strait Islander Nations have you visited (whether you knew it at the time or not)? 
· How is this map different to other maps you have seen? What are your observations? (For example, no state/territory borders).

Alternative: print AIATSIS maps and distribute to students.

Optional: The Gambay first languages map can be used if teachers want to check the pronunciation and/or explore further.
Activity 2: Understanding the United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP)
This activity is designed to support students to connect the global context of UNDRIP to the Australian context.

	Resources required:
· Appendix Resource #1 United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP) key information and themes
· Student access to devices



1. Watch the remaining portion of the video from Activity 1 (01.03-02.49): Understanding UNDRIP: Protecting Indigenous Peoples' Rights Worldwide | History | ClickView 

2. Provide students with Resource #1 and allow them some time to read the information. 

3. Introduce the 5 key themes identified in the video related to UNDRIP and included in Resource #1. Allocate one theme per pair or group and direct students to answer the following questions. 
· What might this look like in government, laws and policies?
· Why is this so important?
· How does each theme relate to human rights?

Themes:
1. Self-determination: Indigenous peoples should have the right to control their own lives by deciding what they think is best for them.
2. Recognition of culture: Indigenous peoples have the right to live and celebrate their own unique cultures.
3. Freedom from discrimination: All people should be treated equally regardless of culture, race, age, or gender.
4. There must be consultation: Before any decisions that affect them are made, Indigenous peoples must be told what is proposed and they must freely make up their own mind regarding whether they agree to the proposals or not. 
5. There must not be any pressure from non-Indigenous people. 

4. Return to whole class discussion to share reflections and clarify understanding, with the following key takeaway:
· Reinforce with students that the rights of First Nations Peoples are human rights. We do not need to earn human rights, however that is not the experience of Aboriginal and Torres Strait Islander Peoples in Australia.

Note: Australia was one of only 4 countries who did not sign UNDRIP when it was first adopted in 2007, along with the United States, Canada and New Zealand. It was not until 2009 that Australia ratified the Declaration.

[image: Internal Portrait Header copy]OFFICIAL

OFFICIAL

[image: Internal M1 copy]OFFICIAL


A World of Difference: a toolkit for teaching the principles of multiculturalism in Western Australia [ENG2 v2]
D25/1142148	4	13/11/2025[image: C:\Users\e4115445\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Internal M1 Footer.png]

D25/1142148	4	13/11/2025[image: C:\Users\e4115445\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Internal M1 Footer.png]
Activity 3: Systemic racism
1. Divide students into groups of 4. Randomly allocate each group as Group A or Group B.

2. Give both groups the same simple task or team building activity (e.g. building a paper tower or completing a review quiz), but give Group B less time, fewer materials or unfair restrictions (e.g. only one person can use materials, no talking).
· It is important that teachers do not provide help to Group B and to dismiss any complaints about unfairness throughout the activity.

3. Whole group reflection. Once the task is complete, ask students:
· Was that fair?
· How did it feel to be in Group B?
· Did anyone in Group A notice how easy it was for them, and how much harder it was for Group B?

4. Explain that this activity was intended to help understand systemic racism through analogy. 

5. Ask students to share what they think racism is. After sharing, provide students with the definition of racism (see key terminology). Guide students to identify whether most answers or ideas are related to interpersonal racism and to reflect on how the definition may be different to what they thought.
  
6. Define systemic racism for students:
· Systemic racism is the way a society or institution’s cultural norms, laws, ideologies, policies, and practices result in inequitable treatment and outcomes. It involves entire systems such as legal, healthcare, and criminal justice systems, and the institutions and structures that support their operation. Systemic racism can also happen without specific laws, policies, or practices that keep it in place, where the legacy of those norms, laws, policies, and practices persists in systems long after they have ended.

7. Ask students to think about the activity they completed in groups. How could the activity be an analogy for systemic racism?
· To support student understanding of systemic racism, teachers can explain that in the activity, this would be through continuing to allocate resources and advantages to Group A over Group B, even after the principal instructed me as the teacher to play the game fairly. One group might have more barriers, but it’s not always obvious to those who aren’t affected.

8. Inform students that the reason that the United Nations adopted UNDRIP is because First Nations Peoples around the world continue to face systemic racism.

9. In pairs or small groups, discuss:
· How is systemic racism different from interpersonal racism?
· Why is it important to understand the difference?

10. Clarify with students that systemic racism isn’t about people being bad, it’s about unfair systems. Even good people can participate in unfair systems without realising how they impact other people. One way to recognise systemic racism is to listen to the people that are experiencing the impacts of systemic racism. When we change the systems, we can start building a fairer future for everyone. 


Activity 4: The Uluru Statement from the Heart
Background information for teachers:
The Uluru Statement from the Heart is a 439-word statement, supported by a 26-page background document, created at a groundbreaking 2017 summit at Uluru, involving 250 Aboriginal and Torres Strait Islander delegates. It has been hailed by those who signed it as a road map for all Australians to work together on the changes Indigenous people would like to see for a better future. It aims to outline constitutional reforms to give First Nations people a greater say and authority over the decisions that impact them. Supporters say it is about empowering and improving the lives of First Nations people, through the principles of justice and self-determination. 

	Resources required:
· Student access to the Uluru Statement from the Heart (digital or printed)
· Appendix Resource #2 UNDRIP and the Uluru Statement from the Heart



1. Provide students with access to the Uluru Statement from the Heart and Resource #2.
· Alternative: the Uluru Statement website has a downloadable copy of the Statement and/or teachers can project the Statement.
· Optional: play students the short video on the Uluru Statement website.

2. As you read, direct students to highlight and/or annotate key words or phrases that connect to the key UNDRIP themes. 
· Alternative: the Uluru Statement website has a recording of Professor Megan Davis, member of the Referendum Council, reading the Uluru Statement from the Heart on the floor of the First Nations Constitutional Convention which could be played for students.

3. Direct students to complete the table with a quote they identified in the Statement that links to a theme and explain how it links.

4. Invite students to share their reflections and insights in class discussion and to compare different quotes identified. Resource #3 includes a teacher copy with suggested answers. Different quotes may be relevant.

5. The Uluru Statement from the Heart has 3 key requests. Ask if students can identify them. They are:
· Voice
· Treaty
· Truth.

The Voice Referendum sought to establish a formal mechanism for Aboriginal and Torres Strait Islander Peoples to our government. While this Referendum was unsuccessful, self-determination continues to be a right for Indigenous Peoples under Article 18 of UNDRIP.
Reflection 
· Explain how the Uluru Statement from the Heart is a reflection of the themes of UNDRIP






Resource #1 United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP) key information and themes

Key information
· The United Nations is an international organisation.
· Over 190 countries around the world are members and they discuss and make decisions about important issues that affect people around the world.
· On 13 September 2007, the United Nations General Assembly adopted the United Nations Declaration on the Rights of Indigenous Peoples.
· This is a document that explains how the rights of Indigenous Peoples should be protected.
· It contains 46 articles describing these rights and provides ideas about how governments can protect these rights.
· The Declaration has a number of main themes:
1. Self-determination: Indigenous peoples should have the right to control their own lives by deciding what they think is best for them
2. Recognition of culture: Indigenous peoples have the right to live and celebrate their own unique cultures
3. Freedom from discrimination: All people should be treated equally regardless of culture, race, age, or gender
4. There must be consultation: Before any decisions that affect them are made, Indigenous peoples must be told what is proposed and they must freely make up their own mind regarding whether they agree to the proposals or not
5. There must not be any pressure from non-Indigenous people. 
· The Declaration is designed to help Indigenous Peoples and their cultures survive and thrive with dignity in an ever-changing world.


Theme: _________________________________________________________

1. What might this theme look like in government, laws and policies?

	

	

	



2. Why is this theme important?

	

	

	



Resource #2 UNDRIP and the Uluru Statement from the Heart

1. Read through the Uluru Statement from the Heart and highlight and/or annotate key words or phrases that connect to the key UNDRIP themes.
2. Fill in the table below using quotes from the Uluru Statement that relate to each theme and explain why you think they relate.

	UNDRIP theme
	Key quote from Uluru Statement
	How the quote relates to the theme

	Self-determination
	
	

	Recognition of culture
	
	

	Freedom from discrimination
	
	

	Consultation / Indigenous control over their own lives
	
	

	No pressure from non-Indigenous people
	
	



3. What are the 3 requests in the Statement? _______________________________________________________________________________

4. Explain how the Uluru Statement from the Heart reflects the themes of UNDRIP.
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	UNDRIP theme
	Quote from the Uluru Statement
	Suggested answer

	1. Self-determination
	We call for the establishment of a First Nations Voice enshrined in the Constitution.
OR
When we have power over our destiny our children will flourish.
	Statement 1 reflects self-determination because it calls for First Nations Peoples to have a permanent and independent voice in decisions that affect their communities to be able to make choices about their own futures.

	2. Recognition of culture
	This sovereignty is a spiritual notion: the ancestral tie between the land, or ‘mother nature,’ and the Aboriginal and Torres Strait Islander peoples who were born therefrom, remain attached thereto, and must one day return thither to be united with our ancestors.
OR
With substantive constitutional change and structural reform, we believe this ancient sovereignty can shine through as a fuller expression of Australia’s nationhood.
	Statement 1 recognises the deep cultural and spiritual connection between Indigenous peoples and their land, emphasising the importance of identity, heritage, and cultural continuity.

	3. Freedom from discrimination
	Proportionally, we are the most incarcerated people on the planet. We are not an innately criminal people.
OR
Our children are aliened from their families at unprecedented rates.
	Statement 1 highlights ongoing inequality and calls for fair treatment and justice. It shows the need to remove systemic discrimination and ensure that all Australians are treated equally under the law.

	4. Consultation / Indigenous control over their own lives
	We seek constitutional reforms to empower our people and take a rightful place in our own country.
OR
When we have power over our destiny our children will flourish.
	Statement 1 asks for Indigenous voices to be heard and respected in all decision-making processes. It reflects the right to be consulted and to have a genuine say in matters that affect Indigenous communities.

	5. No pressure from non-Indigenous people
	We invite you to walk with us in a movement of the Australian people for a better future.
	This phrase shows that the Uluru Statement is an invitation, not a demand. It promotes partnership and mutual respect rather than coercion, allowing Indigenous and non-Indigenous Australians to work together voluntarily.



3. What are the 3 requests in the Statement? Voice, Treaty, Truth

4. Explain how the Uluru Statement from the Heart reflects the themes of UNDRIP.
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