Year 6
Attitudes and perspectives  
_________________________________________________________________________
Focus: Mutual respect, civic values, fairness, equality and participation

Lesson overview

This is the third lesson set within a sequence. Students explore racial discrimination, culture, responsive behaviours and our civic responsibility as Australian citizens. The lesson links English, Humanities and Social Sciences, and Health and Physical Education from the Western Australian curriculum. 

Cultural safety considerations  
  
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.  
  
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms.  Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
  
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:  
  
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:  
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment  
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so  
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)  
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)  
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson  
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out  
· allowing for students, staff and families to provide input and feedback when they feel culturally safe in the planning, delivery and evaluation of lessons  
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.  





Curriculum content description(s) 

	English

	Language: Phonic and word knowledge: 

Use knowledge of known words, word origins, including some Latin and Greek roots, base words, prefixes, suffixes, letter patterns and spelling generalisations to spell new words, including technical words WA6ELAP2

	Literacy: Texts in context 
Examine texts, including media texts, that represent ideas and events, and identify how they reflect the context in which they were created. WA6ELYT1


	Language: Language for expressing and developing ideas

Understand how ideas can be expanded and sharpened through careful choice of verbs, elaborated tenses and a range of adverb groups WA6ELALA2




	Humanities and Social Sciences

	Questioning and researching: 

Identify current understandings, consider possible misconceptions and identify personal views on a topic WA6HASKQ1

	Communicating and reflecting: 

Reflect on learning, identify new understandings and act on findings in different ways WA6HASKC2



	Health and Physical Education

	Interacting with others: 

Skills to establish and manage positive relationships WA6HEHPI1


 
















Learning intentions 
We are learning about civic values and culturally responsive behaviours.  
Success criteria  
I will be successful in this lesson when I can: 
· describe civic values and behaviours 
· identify a range of behaviours that reflect cultural responsiveness 
· describe the differences between an upstander and bystander 
· create a personal goal for cultural responsiveness
· identify forms of racial discrimination.

Key terminology 
· Multiculturalism - is a term used to describe the recognition of cultural and ethnic diversity. In Western Australia, it means all Western Australians are entitled to exercise their rights and participate fully in society, regardless of their different linguistic, religious, racial and ethnic backgrounds. Australia is a majority migrant nation and one of the most successful and cohesive multicultural societies in the world, building on over 60,000 years of First Nations culture. Culturally and linguistically diverse (CaLD) communities are integral to our vibrant society
· Culture - is the characteristics and knowledge of a particular group of people, encompassing shared values, beliefs, expectations, attitudes, assumptions and norms formed through similar experiences. Culture is not just about ethnicity. It is dynamic and constantly changing. It is the shared system of learned and shared values, beliefs and rules of conduct that make people behave in a certain way. It is a process for perceiving, believing, evaluating and acting. It is a lens through which we view the world
· Mutual respect - two or more people who have admiration felt or shown to each other or someone that you believe has good ideas or qualities
· Respect - admiration felt or shown for someone or something that you believe has good ideas or qualities
· Disrespect - lack of respect. To speak or behave rudely to someone, or to show someone no respect
· Fairness - is the quality of being reasonable, right, and just
· Participation - the way in which individuals as good citizens take part in and contribute to society
· Tolerance – the willingness to accept or respect opinions, beliefs, practices or other differences in people, respecting diverse cultures, expressions and ways of being human  
· Empathy - is an understanding of the past from the point of view of a particular individual or group, including an appreciation of the circumstances they faced, and the motivations, values and attitudes behind their actions
· Civic values - are the principles, beliefs, and attitudes that guide citizens to be a positive and active part of their community and society

Teaching note 
Teachers may differentiate the activities according to students’ needs and time constraints. Each lesson is intentionally structured with scaffolded activities that must be taught in sequence. This ensures that students build conceptual understanding step by step, from activating prior knowledge, to developing, applying, and reflecting on new learning. 



Activity 1: Civic values – Frayer model   

This activity explores the vocabulary of civic values.

	Resources required:
· Resource #1 –Vocabulary building – Frayer model  
· Background of Frayer model (Teacher use) 
· Resource #2 – Frayer model – Fairness Teacher copy 
· Resource #3 – Frayer model –Vocabulary Mutual respect Teacher copy 




1. Introduce the term civic values. Explain that civic values are behaviours and attitudes that guide citizens in how to treat people, solve problems, and make our community fair, respectful and safe. 

2. Record the following words on the board: 
· fairness
· mutual respect
· responsibility
· tolerance
· inclusion
· honesty 
· kindness
· participation 
· empathy
· courage


3. Introduce Resource #1 – Frayer Model and explain that students will use this strategy to explore the vocabulary associated with the civic values. 

4. Use Resource #1 to model the word Fairness (I do) using the Frayer model. See Resource #2 teacher copy for answers. If needed, complete another example, using the term mutual respect, as a class (we do). See Resource #3 teacher copy for answers.

5. Allocate one of the remaining words per pair and ask students to complete the Frayer model (you do) using Resource #1. Check for understanding as a class. 


Activity 2: Cultural Responsiveness continuum  
This video is intended to initiate conversations about building mutual respect and celebrating differences.    

	Resources required:
· [bookmark: _Hlk216079675]Video: When You Look at Me - https://www.youtube.com/watch?v=i_qnyS6Lids  
· Resource #4 – Cultural responsiveness continuum (based on AITSL Cultural responsiveness continuum)  




1. Show When You Look at Me https://www.youtube.com/watch?v=i_qnyS6Lids. Students Turn and talk to discuss the video. Suggested questions:
· How did you feel while watching the video? Why? 
· Did any parts of the video make you feel uncomfortable or surprise you? Why? 
· What is the purpose of this video? 

Students share their discussions and teacher records key words on the board.

2. Explain the key points of the video:    
· That we are all a product of how we are brought up
· Influences such as parents, friends, and peers shape how we think
· We all have unique perspectives. 

Record the titles of the 6 stages of the cultural responsiveness continuum outlined in 
Resource #4 - Cultural responsiveness continuum and ask students to predict what each stage might mean: 
· Cultural destructiveness 
· Cultural blindness
· Cultural awareness
· Cultural competence
· Cultural responsiveness
· Cultural sustainability. 


3. Students use Resource #4 - Cultural responsiveness continuum to confirm / clarify their predictions and understandings of each stage.

4. Divide the class into 6 equal groups and allocate one of the continuum phases per group. Students use Resource #4 – Cultural responsiveness continuum as a reference and complete Resource #5 - Y Chart. 

5. Each groups shares their Y Chart phase with the class. 

6. Explain that everyone is on the continuum and may think, feel and react differently. Ask students to complete Resource #6 - Cultural responsive self-reflection with reassurance that this is about understanding their thinking and beliefs and not making judgements.

7. Students may wish to share their sometimes answers. 

8. Ask students to reflect on what they have learnt, identify a stage they would like to reach and write a goal and a behaviour they could adopt to reach that stage. 


Activity 3: Upstander and bystander 

This activity introduces bystander and upstander behaviours.

	Resources required:
· Video –  Bystander action – A student video by Viet My Nguyen Bui
· Resource #7 – Bystander/upstander Mix and Match 
· Resource #8 – Bystander/upstander Mix and Match TEACHER COPY
· Resource #9 – Video recall 




1. Show video Bystander action – A student video by Viet My Nguyen Bui to introduce bystander and upstander action.     

2. Explain there is bystander behaviour and upstander behaviour. 
· Bystander – someone who sees or knows something is wrong but doesn’t do anything or take any action to help.
· Upstander – someone who safely takes action to support a person, being fair and shows respect. 

3. Provide students with Resource #7 – Mix and match.  Students match definitions to the behaviours. Use Resource #8 – Mix and match TEACHER COPY to check answers. 

4. Use Resource #9 – Video recall. Watch the video again and ask students to identify bystander and upstander behaviours.  

5. Students revisit their goal set previously and make any changes to their behaviour goals. 

The next lesson in this sequence is Attitudes and Perspectives: Taking action – a case for change
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Resource #1 – Vocabulary building (Frayer model) 
WORD
Definition 
Examples 
Non-examples

Facts or characteristics
Features that help you to recognise, identify and understand the term being explored. 






























Resource #2 – Vocabulary building (Frayer model) 
WORD
Definition 
Examples 
Non-examples

Facts or characteristics
Features that help you to recognise, identify and understand the term being explored. 


· Everyone follows the same rules
· People get what they need to succeed (not always the same thing)
· Decisions are made by listening to all sides of a story
· No favourites or special treatment

 Fairness means treating people equally, giving everyone a chance, and making decisions that are just and not biased.










· Only letting your friends go first
· Changing the rules to suit one person
· Ignoring someone’s point of view
· Punishing someone without hearing what happened.

Fairness
· Letting everyone have a turn in a game
· Sharing classroom resources equally
· Hearing both sides when there’s a disagreement
· Giving extra help to someone who needs it so they can participate

Resource #3 – Vocabulary building (Frayer model) 
WORD
Definition 
Examples 
Non-examples

Facts or characteristics
Features that help you to recognise, identify and understand the term being explored. 


· You listen when others speak
· You treat people how you want to be treated
· You value differences, not judge them
· Respect is given both ways—it’s not one-sided


Mutual respect means showing care and consideration for each other, even when people are different or have different opinions.









Mutual Respect


· Talking over people or rolling your eyes
· Making fun of someone’s accent, culture, or interests
· Refusing to work with someone
· Ignoring someone’s feelings
· Speaking politely to classmates and teachers
· Accepting that someone else has a different culture or belief
· Working calmly with someone you don’t always agree with
· Keeping hands and feet to yourself

Resource #4 – Cultural responsiveness continuum 
	Stage 1 
Cultural Destructiveness
	Stage 2 
Cultural 
Blindness 
	Stage 3
Cultural 
Awareness
	Stage 4
Cultural 
Competence
	Stage 5
Cultural Responsiveness 
	Stage 6
Cultural 
Sustainability

	Cultural Destructiveness is the attitudes, policies and practices that are destructive to identity and values. 

It is characterised by its intentional nature and a belief that people of certain backgrounds are superior to others. 

Difference is not valued. 
	Cultural Blindness is the belief that all peoples have the same needs, priorities and values 

It is characterised by a lack of awareness about the impact of differences on understanding and interactions between people of different backgrounds. 

This encourages assimilation and ignores the role of power and privilege.
	Cultural Awareness is recognising that there are differences and similarities between people from different backgrounds. 

There is some knowledge that students from different backgrounds may require different approaches. This comes through being able to identify and understand one’s own beliefs, values and practices.

By minimising differences, this approach may encourage assimilation. It ignores the profound impact that understanding and respecting the oldest living cultures on earth can provide all students.

	Cultural Competence is the ability to understand, interact and communicate with people from a background that is different to one’s own in ways that are sensitive to individual needs.

 It is developed through obtaining knowledge, skills and the appropriate attitudes and beliefs needed to interact with people from different backgrounds. 

This means valuing diverse cultural identities, knowledges and traditions and recognising the centrality to individual wellbeing of connections to family, community and the land.
	Cultural Responsiveness is a high level of proficiency of understanding, interacting and communicating effectively and sensitively with people from a different background. 

Diversity is respected and prioritised by individuals through ongoing critical-reflexivity and learning, and continued commitment to improving practices and relationships.

Individuals demonstrate commitment to mutually respectful relationships with local Aboriginal and Torres Strait Islander communities and work collaboratively to set the directions and priorities for the school.

	Cultural Sustainability is responsiveness that is actively sustained through systems, policies, practices and partnerships that enable ongoing learning and self-reflection for understanding, interacting and communicating with people from different Aboriginal and Torres Strait Islander communities. 

Systems and processes that respect diversity, ongoing critical reflexivity, and expansion of knowledge are embedded in schools and in relationships with local Indigenous communities, with ongoing commitment to improving practices and relationships. 

While this is the highest level of practice, learning about ‘responsiveness’ must be ongoing and sustained.

	Student friendly version

	
This is when people do things that hurt or put down someone else’s culture.

They believe their culture is better and don’t respect differences.
(Adapted for students)
	
This is when people pretend that everyone is exactly the same.

They think everyone needs the same things, so they don’t notice cultural differences or unfairness.

This can make some people feel invisible or not understood.
	
This is when people start to notice and understand that everyone comes from different cultures, backgrounds, and traditions.

They think about what they believe and how that affects how they see others.
	
This is when people learn how to work, talk, and get along with people from many cultures in a respectful way.

They learn about different cultures, languages and traditions, and they value these differences.
	
This is when people are confident and respectful when being with different cultures.

They try to keep learning, want to improve, and try to create fair and respectful relationships.

They listen first and aim to understand.
	
People make sure that friends, family, and schools, keep respecting and learning from all cultures, especially cultures that have been ignored or harmed.

They help create traditions, that will protect and celebrate cultures now and in the future.




Reference: AITSL Cultural responsiveness continuum) 
© 2013 Australian Institute for Teaching and School Leadership Limited (AITSL) 
Resource #5 – Y ChartLooks like
Think about different situations















Sounds like
Think about different situations


Feels like
Think about different situations

















Resource #6 – Cultural responsiveness continuum self-reflection 
	Stage 1 
Disrespecting cultures
	Stage 2 
Ignoring cultures 
	Stage 3
Noticing cultures
	Stage 4
Curious about cultures
	Stage 5
Responsive to cultures 
	Stage 6
Celebrating cultures

	
This is when people do things that hurt or put down someone else’s culture.

They believe their culture is better and don’t respect differences.
	
This is when people pretend that everyone is exactly the same.

They think everyone needs the same things, so they don’t notice cultural differences or unfairness.

This can make some people feel invisible or not understood.
	
This is when people start to notice and understand that everyone comes from different cultures, backgrounds, and traditions.

They think about what they believe and how that affects how they see others.
	
This is when people learn how to work, talk, and get along with people from many cultures in a respectful way.

They learn about different cultures, languages and traditions, and they value these differences.
	
This is when people are confident and respectful when being with different cultures.

They try to keep learning, want to improve, and try to create fair and respectful relationships.

They listen first and aim to understand.
	
People make sure that friends, family, and schools, keep respecting and learning from all cultures, especially cultures that have been ignored or harmed.

They help create traditions, that will protect and celebrate cultures now and in the future.

	What I could think, 
say or do
	What I could think, 
say or do
	What I could think, 
say or do
	What I could think, 
say or do
	What I could think, 
say or do
	What I could think, 
say or do

	Sometimes I say or do things that put down other cultures, or I don’t treat cultural differences with respect.
	I don’t really think about cultural differences. I think everyone is basically the same and should be treated the same way. I’m not sure how culture affects people.
	I’m starting to notice that people have different cultures. I try to understand them a bit, and I’m learning how my own beliefs and values shape the way I see others
	I try to be respectful and kind to people from different cultures. I try to learn about their traditions and communicate in ways that make them feel understood and welcome
	I make an effort to include and support people from different cultures. I listen carefully, try to understand their experiences, and change my actions when needed.
	I help make our class or school a place where all cultures are respected. I support activities, ideas, and learning that help protect and celebrate cultures both now and in the future.

	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes
	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes
	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes

	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes
	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes
	This sounds like me: ☐ Yes  
☐ No
☐ Sometimes







[bookmark: _Hlk210810109]© Department of Education Western Australia 2025.This product has been generated or modified using artificial intelligence and to the extent that copyright subsists in it, the copyright is retained by the Department of Education Western Australia.

Resource #7 – Mix and match  bystander/upstander behaviour 
Draw lines to match the scenarios to the behaviour. 
	Bystander

	Passive 

	· Walking away when two students exclude someone from a game because they don’t look like they fit in
· Changing the subject quickly when a student is teased for their cultural food
· Staying silent in a group project when one student dismisses another’s cultural idea

	Avoider

	· Laughing along when someone imitates an accent
· Sharing a group’s exclusion, You can sit with us tomorrow instead.
· Agreeing with someone who says That costume looks weird

	Neutral 

	· Freezing when a friend says: Your name is too hard to say
· Hearing a classmate make a stereotype but not knowing whether it’s serious or teasing
· Feeling uncomfortable when someone mocks a cultural tradition but not knowing what to do

	Reinforcer

	· Hearing a student say a joke about someone’s accent and pretending not to notice
· Saying nothing when a student gets ignored because English isn’t their first language
· Not stepping in when a peer assumes someone doesn’t celebrate something because of their culture



	Upstander

	Check- in later
	· That sounded unkind. Let’s not make comments about people’s backgrounds
· We don’t use stereotypes here. Let’s show respect
· Can we use kind words? That comment felt unfair

	Stand beside
	· Changing the conversation when someone starts making a rude or stereotypical comment. Let’s talk about something else, that’s not respectful
· Redirecting a group. Let’s focus on the project. We need everyone’s ideas

	Interrupt 
	· Telling a teacher: “Someone keeps ignoring ___ because of how they speak”
· Getting a friend: “Can you sit with me and ___? I think they’re feeling left out”
· Asking a class leader: “Can we include more cultures in our group idea?”

	Naming the problem
	· Going to stand next to someone when they are not being included in a game
· Sitting next to someone who looks uncomfortable when classmates talk about their culture

	Get backup
	· Privately saying - I liked your idea in the group, please share it
· Checking in - You okay with what they said? I didn’t like it 
· Telling the person that that food is your favourite as well.  Asking them is they like your lunch food





Resource #8 - Examples of bystander/upstander behaviour TEACHER COPY  
	Bystander

	Passive 

	· Hearing a student say a joke about someone’s accent and pretending not to notice
· Saying nothing when a student gets ignored because English isn’t their first language
· Not stepping in when a peer assumes someone doesn’t celebrate something because of their culture

	Avoider

	· Walking away when two students exclude someone from a game because they don’t look like they fit in
· Changing the subject quickly when a student is teased for their cultural food
· Staying silent in a group project when one student dismisses another’s cultural idea

	Neutral 

	· Freezing when a friend says: Your name is too hard to say
· Hearing a classmate make a stereotype but not knowing whether it’s serious or teasing
· Feeling uncomfortable when someone mocks a cultural tradition but not knowing what to do

	Reinforcer

	· Laughing along when someone imitates an accent
· Sharing a group’s exclusion, You can sit with us tomorrow instead
· Agreeing with someone who says, That costume looks weird



	Upstander

	Check- in later
	· Privately saying - I liked your idea in the group, please share it
· Checking in - You okay with what they said? I didn’t like it
· Telling the person that that food is your favourite as well.  Asking them is they like your lunch food

	Stand beside
	· Going to stand next to someone when they are not being included in a game
· Sitting next to someone who looks uncomfortable when classmates talk about their culture

	Interrupt 
	· Changing the conversation when someone starts making a rude or stereotypical comment. Let’s talk about something else, that’s not respectful 
· Redirecting a group. Let’s focus on the project. We need everyone’s ideas

	Naming the problem
	· That sounded unkind. Let’s not make comments about people’s backgrounds
· We don’t use stereotypes here. Let’s show respect
· Can we use kind words? That comment felt unfair

	Get backup
	· Telling a teacher: “Someone keeps ignoring ___ because of how they speak”
· Getting a friend: “Can you sit with me and ___? I think they’re feeling left out”
· Asking a class leader: “Can we include more cultures in our group idea?”




Resource #9– Video recall 
	Bystander
	Example from video
	Upstander 
	Example from video 

	Passive bystander – sees it and does nothing
	
	Check in later – privately ask “Are you okay?”
	

	Avoider – walks away on purpose
	
	Interrupt – change the topic, distract, redirect
	

	Neutral bystander – doesn’t join in but doesn’t help
	
	Stand beside – move physically next to the person
	

	Reinforcer – laughs, copies, or encourages the behaviour
	
	Name the problem calmly – “That’s unkind, let’s stop”
	

	
	
	Get backup – ask a friend or adult for help
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