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Year 6
Attitudes and perspectives   
_________________________________________________________________________
Focus: Taking action – a case for change

Lesson overview
This is the fourth lesson set within a sequence. This lesson is a culmination of the previous lessons where students use knowledge gained to investigate and create a ‘case for change’ for their school or community. The lessons link English, Humanities and Social Sciences, and Health and Physical Education from the Western Australian curriculum.

Cultural safety considerations  
  
The cultural safety of Aboriginal and Torres Strait Islander students, and culturally and linguistically diverse (CaLD) students must be a priority when planning and delivering these lessons.  
  
Teachers are expected to establish a learning environment that is culturally, psychologically, spiritually, physically, and emotionally safe for all students, particularly for Aboriginal and CaLD students. Culturally responsive teaching practices should aim to create the conditions for students, staff, and families to experience cultural safety in schools and remove and minimise harmful experiences, such as racism in all its forms. Teachers should remain mindful of assumptions, stereotypes and unconscious biases and apply strategies to mitigate them.
Engaging in meaningful teaching and learning about multiculturalism and anti-racism requires teachers to create the conditions for cultural safety in the planning, delivery and assessment of lessons. This includes:  
· knowing students’ cultural backgrounds and understanding how this may be relevant to (or impact) the learning environment  
· letting students and families know about the planned content and resources in advance so that they can prepare for the learning, and contribute where safe to do so  
· knowing any cultural protocols in advance that may impact the lesson (for example, using a disclaimer at the start of a film about people who may have passed away)  
· knowing the sensitive language that may cause harm (for example, removing racial slurs or hate speech in films)  
· not assuming that students or staff will want to share their cultural backgrounds and lived experiences with their peers during the lesson  
· not calling on students during lessons without warning about content that has the potential to make them feel uncomfortable or singled out  
· allowing for students, staff and families to provide input and feedback when they feel culturally safe in the planning, delivery and evaluation of lessons  
· where possible, checking in with students and seeking their feedback on the activities and learning, if they feel culturally safe to do so.  










Curriculum content 

	English

	WA6ELALA3 Language for expressing and developing ideas: Identify and explain how images, figures, tables, diagrams, maps and graphs contribute to meaning 

	WA6ELYI1 Interacting with others: Use interaction skills and awareness of formality when paraphrasing, questioning, clarifying and interrogating ideas, developing and supporting arguments, and sharing and evaluating information, experiences and opinions 

	WA6ELYA1 Analysing, interpreting, and evaluating: Analyse how text structures and language features work together to meet the purpose of a text and engage and influence audiences 

	WA6ELYC2 Creating texts: Plan, create, rehearse and deliver spoken and multimodal presentations that include information, arguments and details that develop a theme or idea, organising ideas using precise topic‑specific and technical vocabulary, pitch, tone, pace, volume, and visual and digital features 



	Humanities and Social Sciences

	WAHASS50 Questioning and researching: Identify current understandings, consider possible misconceptions and identify personal views on a topic

	WAHASS53 Questioning and researching: Record selected information and/or data using a variety of methods

	WAHASS61 Communicating and reflecting: Present findings, conclusions and/or arguments, appropriate to audience and purpose, in a range of communication forms and using subject-specific terminology and concepts

	WAHASS63 Communicating and reflecting: Reflect on learning, identify new understandings and act on findings in different ways



	Health and Physical Education

	WA6HEHPI1 Personal, social and community health: Skills to establish and manage positive relationships  


 














Learning intentions 
We are learning to identify a relevant issue in our school community and create a clear, evidence-based case for change to address racism, promote fairness, inclusion and respect for all students.       

Success criteria  
I will be successful in this lesson when I can: 
· explain what racism, fairness, inclusion, and equity look like in real situations 
· identify problems in our school or community that relate to racism or unfairness 
· use evidence (examples, student voice, observations) associated with the problem  
· propose realistic actions that students or the school could take to improve the situation 
· present the case for change in a clear, persuasive way

Teaching note 
This is the final lesson in the sequence. Each lesson is intentionally structured with scaffolded activities that are best taught in sequence. This ensures that students build conceptual understanding step by step, from activating prior knowledge, to developing, applying, and reflecting on new learning. Teachers may choose to differentiate the activities according to students’ needs and time constraints.   


Key terminology 
· Culture - is the characteristics and knowledge of a particular group of people, encompassing shared values, beliefs, expectations, attitudes, assumptions and norms formed through similar experiences. Culture is not just about ethnicity. It is dynamic and constantly changing. It is the shared system of learned and shared values, beliefs and rules of conduct that make people behave in a certain way. It is a process for perceiving, believing, evaluating and acting. It is a lens through which we view the world
· Disrespect - lack of respect. To speak or behave rudely to someone, or to show someone no respect
· Diversity - encompasses the range of visible and invisible attributes, experiences and identities that shape each individual. Diversity includes all human differences including but not limited to ethnicity, sex, gender, gender identity, sexual orientation, age, social class, physical ability or attributes, religious or ethical values system and national origin
· Empathy - is an understanding of the past from the point of view of a particular individual or group, including an appreciation of the circumstances they faced, and the motivations, values and attitudes behind their actions
· Equity – is about everyone achieving equal outcomes.[footnoteRef:1] It recognises that each person has different circumstances and allocates the exact resources and opportunities needed to reach an equal outcome.[footnoteRef:2] We all have the same value and deserve a good life, but we all start from a different place. It is because of these differences that we sometimes need to be treated differently for us live safely, healthily, happily and equally [1:  AHRC 'What is equity?' ]  [2:  Marin HHS Equity vs Equality: What's the difference? ] 

· Fairness - is the quality of being reasonable, right, and just
· Multiculturalism - is a term used to describe the recognition of cultural and ethnic diversity. In Western Australia, it means all Western Australians are entitled to exercise their rights and participate fully in society, regardless of their different linguistic, religious, racial and ethnic backgrounds.  Australia is a majority migrant nation and one of the most successful and cohesive multicultural societies in the world, building on over 60,000 years of First Nations culture. Culturally and linguistically diverse (CaLD) communities are integral to our vibrant society
· Mutual respect - two or more people who have admiration felt or shown to each other or someone that you believe has good ideas or qualities
· Participation - the way in which individuals as good citizens take part in and contribute to society
· Racism – is more than just prejudice in thought or action. There are many definitions of racism. For the purposes of this set of resources, racism is defined as the process by which systems and policies, actions and attitudes create inequitable opportunities and outcomes for people based on race. It occurs when this prejudice—whether individual or institutional—is accompanied by the power to discriminate against, oppress or limit the rights of others any individual action or institutional practice which treats people differently because of their colour or ethnicity 
· Respect - admiration felt or shown for someone or something that you believe has good ideas or qualities
· Stereotype - when a person or thing is judged to be the same as all others of its type. Stereotypes are usually formulaic and oversimplified
· Tolerance – the willingness to accept or respect opinions, beliefs, practices or other differences in people, respecting diverse cultures, expressions and ways of being human  

Activity 1: Case for change

	Resources required:
· Resource #1 – Case for change template
· Resource #2 – Co-construction template
· Resource #3 – Co-construction template TEACHER COPY



1. Ask students to brainstorm examples of discrimination, unfairness or inequity they have seen or experienced. Students may consider the key terminology and ideas as impetus from previous lessons:
· racism
· fairness
· mutual respect
· equity
· multiculturalism.

2. Introduce the concept of a case for change. See Resource #1. Explain that a case for change explains a problem, why it matters and ideas for taking action. A case for change is a real-world problem-solving tool used in education, business, and leadership to help people understand why change is needed and how to make it happen. In the classroom, it helps students think critically, use evidence, and build persuasive reasoning skills with a deeper purpose.

3. Use Resource# 1 and talk through the process with students.

4. Provide students with a copy of Resource #2- Case for change template and explain that the class will co-construct a Case for change using the problem provided. 


Use Resource #3 – Case for change - question prompts TEACHER COPY as a guide to lead the co-construction of a case for change. 


Activity 2: Creating their case for change 

	Resources required:
· Resource #4 – Case for change success criteria  



1. Generating the problem: Revisit the brainstorms students created previously.
            A case for change fits well when exploring issues like:
· Racism and discrimination
· Bullying or bystander behaviour
· Environmental concerns
· Health and wellbeing of school community
· Digital safety
· Fairness and equality for all.

2. Students vote on the top 2 problems they wish to focus on as a class. 

3. Students reflect and record why each problem can be used as a case for change. 

4. Introduce the next step of the case for change. Explain that the problems identified may not be real but perceived, therefore some evidence needs to be collected to understand if it is a real problem. Evidence makes the case for change stronger, clearer and more likely to be used. 

5. Explain different methods of collecting evidence:
· stories or anecdotes from students
· observations
· surveys and focus groups
· teacher interviews

6. Students work in groups and allocate one method to each group. Students develop questions, ideas of how they are going to use their method.

7. Share and decide on the strongest methods and ideas. Students undertake the collection of data. 

8. Analyse the data and decide if the case has enough evidence for a case for change. 

9. Encourage each group of students to use multimodal ways to present their case for change using Resource #4 - Case for change success criteria as a guide. This resource can also be used by students to conduct peer reviews for other groups prior to presentations.

10. Each group presents their case for change to the class, orally, poster, video and present to other classes and to leadership, school council and assemblies. 


Resource# 1 - A case for change

1. The Problem

· What is happening? To whom? How often? Why?
· Why is it a concern?

2. Why This Matters

· What are the impacts on learning, safety, relationships, school culture, or wellbeing?

3. Evidence for the Problem

· What evidence do we have that this is a problem? 

4. Vision for the Future

· What will a better, fairer, more inclusive school look like?

5. Actions for Change

· What clear, practical, realistic, and measurable steps can students and staff take to work towards this vision?

6. Benefits of Making This Change

· What positive outcomes will happen? 

7. Risks of Not Changing

· What might happen if positive action is not taken?

8. Conclusion

· What do we want every student to feel at our school?
· What final message encourages others to take action?










Resource #2 – Case for Change – co-construction template    
1. The problem
In our school, students sometimes see things that are unfair or treated unkindly— like someone being left out, teased, or treated differently because of their skin colour, culture, sports ability, academic ability, language, or background.
Many students may not know how to respond. They might feel worried, unsure, scared to speak up, or unsure what an adult would want them to do.
Because of this, unfair or discriminatory behaviour can continue, even when others notice it.
2. Why this matters


3. Evidence for the problem  


4. Vision for the future


5. Actions for change


6.Benefits of making this change


7.Risks of not changing


8.Conclusion 


Resource #3 – Case for change – question prompts TEACHER COPY  
	Case for Change: Helping every student know what to do when they see discrimination and unfairness.


	1. The problem
In our school, students sometimes see things that are unfair — like someone being left out, teased, or treated differently because of their skin colour, culture, sports ability, academic ability, language, or background.
Many students may not know how to respond. They might feel worried, unsure, scared to speak up, or unsure what an adult would want them to do.
Because of this, unfair or discriminatory behaviour can continue, even when others notice it.


	Framework 
	Purpose
	Question prompts

	Why this matters

	
These help students verbalise safety, inclusion, belonging, engagement, respect, and emotional wellbeing.

	· What happens to our school when unfair behaviour keeps happening?
· How might students feel if hurtful behaviours become normal?
· How does discrimination affect learning, friendships, or participation?
· What happens when students don’t feel safe to speak up or be themselves?
· Why is it important that our school is fair and respectful for everyone?


	Evidence for the problem  

	
This helps students generate statistics, student voice, and real examples.

	· How could we find out what students are feeling or experiencing?
· What might surveys or interviews tell us about discrimination at our school?
· What do students say they struggle with when speaking up?
· Why might younger students feel scared to act?
· What makes it hard to sometimes recognise discrimination?
· Which results or comments show us this is a real issue?


	Vision for the future

	Guides students to describe positive behaviours, confidence, belonging, and a respectful culture.
	· If our school changed for the better, what would it look like?
· How would students act when they see unfairness?
· What skills do we want students to have?
· How should students feel at our school?
· What kind of school culture do we want to create?
· What would fairness, inclusion, and respect look like in everyday actions?
· How can students feel proud of who they are?





	Actions for change

	Students generate practical steps and whole-school actions.

	· What could we teach or learn to help students become upstanders?
· What phrases could help us speak up respectfully?
· How can practising situations help us build confidence?
· What class rules or agreements could support fairness and inclusion?
· Who can students go to for help? How can we show this visually?
· How could we share our ideas with the whole school?
· What could we create (posters, videos, maps) to remind people what to do?
· How can we recognise and celebrate upstander behaviour?


	Benefits of making this change

	Guides discussion toward outcomes: inclusion, confidence, early reporting, stronger community.

	· How might students feel if they know how to act when something is unfair?
· What positive changes could we see in friendships or group work?
· How might learning improve when students feel safe and included?
· What could happen to our school culture if everyone became more aware?
· How does celebrating culture help our school community?


	Risks of not changing 

	Students articulate the consequences of inaction.

	· If we ignore this problem, what could get worse?
· How might students feel if nothing changes?
· What happens when stereotypes or unfair behaviours seem normal?
· How might this affect students’ sense of identity or belonging?
· How could our school environment become less safe or welcoming?


	Conclusion 

	These questions guide students to co-construct a strong, motivating ending.
	· Why is it important that we work together to make this change?
· What do we believe about our school and what it can become?
· What do we want every student to feel at our school?
· What final message encourages others to take action?







Resource #4 – Case for change success criteria
	You will be successful when you:
· clearly list what the problem is
· identify which civic values that are not being shown 
· list how the problem affects people (feelings, actions) 
· use respectful language to describe the problem (civic values) 
· Use specific examples
· focus on behaviour, not people. 

	


The Problem






	You will be successful when you:
· explain why the problem is important 
· show how the problem affects students’ well-being and learning 
· link to our civic values
· make the reader understand the need for change 



Why change is needed now





	You will be successful when you:
· use data to evidence the problem
· include real examples and research
· use facts rather than opinions
· keep information clear and credible.
 


Evidence for This problem





	You will be successful when you:
· explain what the future could look and feel like  
· explain how students would feel if the changes were made
· inspire people to take action.
 


 Vision for the Future 




	You will be successful when you:
· suggest realistic actions that will make a difference
· use verbs to show what needs to be done
· include both small and big actions   
· make sure the actions link back to the problem.
 


 Actions for change







	You will be successful when you:
· explain how the change helps students and the school  
· show the benefits for all students  
· describe positive outcomes for the school.
  


 Benefits of making this change
 



	You will be successful when you:
· explain the consequences of not changing
· make it clear why ignoring the problem is harmful
· use strong respectful language to persuade the audience
· link the risks back to the problem.
  


Risks of not changing





	You will be successful when you can:
· confirm the problem is clearly explained 
· use evidence to explain why the problem matters
· explain the vision for a better school 
· propose measurable actions to take.



Conclusion
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